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ABSTBACT 

To ascertain the degree of utilization of bilingual 
programs and the concerns and questions teachers may have about their 
implementatiouir the Division of Bilingual and International Education 
of the Southwest Educational Development Laboratory conducted a study 
which had four objectives relating to implementation of bilingual 
education programs in Texas: (1) to develop a procedure for 
identifying types of programs being implemented in the field; (2) to 
determine teacher concerns about implementation of selected programs; 
(3) to determine levels of use of such programs; and (4) to draw 
conclusions to aid in staff development for such programs. The study 
involved use of the Concerns-Based Adoption Model (CBAK) , designed to 
conceptualize and facilitate educational change, and had a primary 
goal of determining the potential applicability of CBAM to bilingual 
education programs-r to develop a process that school districts could 
utilize to improve the effectiveness and productivity of their 
bilingual programsiEesults indicated that with some modifications 
the CBAM system of instruments and procedures could provide schools 
or districts with diagnostic information to build prescriptive 
intervention strategies which can aid in adoption and implementation 
of bilingual education programs. Attachments include questionnaires 
and other instruments, computer coding instructions^ and data from 
the study. (JD) 
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I. INTRODUCTION 

The development of effective school personnel in bilingual education 
has been a major concern of educators at the local, state, and national 
levels, and lack of trained staff has been cited as an important factor 
influencing the implementation of bilingual education programs (Rand 
Corporation Study, 1977). An examination of the literature on current 
practices in staff development for bilingual education reveals that while 
the need for more and better- trained staff is clearly indicated, an approach 
for identifying and providing for the specific needs of individual staff 
members and/or groups of project personnel has not been forthcoming, nor 
has a process been developed that would generate the information needed to 
determine the quality of the program and the extent of use bilingual educa- 
tion has reached in particular school districts. Thus, although bilingual 
education programs have bee^i in operation for a decade, little is known 
about the degree of utilization by teachers or the concerns or questions 
teachers may have with regard to implementation. To fill the void, the 
Division of Bilingual and International Education of the Southwest Educa- 
tional Development Laboratory, under contract with the National Institute 
of Education, conducted, a study with the following objectives relating to 
the implementation of bilingual education programs in the state of Texas: 

(1) Develop a procedure for identifying types (configurations) 

of^ bilingual education programs being implemented in the field; 

(2) 'Determine teacher concerns about the implementation <5f selected 
programs; 

(3) Determine the levels of use of such programs; and 

(4) Draw conclusions based on the findings of levels of use and 
implementation concerns which will aid in staff development for 
bilingual education programs. 



Concern for a more effective staff development program for bilingual 
education in the state of Texas was brought into focus in the spring of 
1977 when the Texas Education Agency contracted with SEDL to investigate 
current practices in staff development for bilingual education and to make 
recommendations for a plan of action that would result in. a more effective 
staff development program for existing bilingual education programs in 
Texas. At the time it began work on the Survey of Bilingual Education Staff 
Development in Texas (SEDL, 1977), the staff of the Division of Bilingual 
and International Education of SEDL embarked on an intensive program of study 
of current trends in staff development across the nation, paying particular 
attention to the implication of these trends for the training of teachers 
to work in a bilingual setting. A thorough review of the literature was 
undertaken in four related areas: staff development, change and innovation, 
models of bilingual education, and implementation and effects of bilingual 
education. Several' concl usions were drawn from the literature review, an 
important one being that a concise and integrated definition of the models 
of bilingual education, both theoretical and extant, is needed in order to 
determine the parameters of the educational innovation in the process of 
implementation in the public schools under the rubric of bilingual education. 
Secondly, aV review of the literature pertaining to the implementation and 
effects of bilingual education reveals that the bulk of the studies are 
investigations of the impact of bilingual education on children and summative 
evaluations of projects that have largely ignored the "degree of implementa- 
tion" variable. It is clear that the effects, and potential effects, of 
bilingual education cannot be evaluated adequately Until some reliable 
process is found to determine the level of use that bil ingual education 
has reached in the innovation-adoption process within the classroom , the 



school , and the distri ct . 

After completing a thorough analysis of the context of staff development, 
the staff decided to look at bilingual education as an innovation in the 
process of change and to view staff development as an integral component 
of that innovation. Having been instituted voluntarily on a rather large 
scale a decade ago, and more recently legally mandated by several states, a 
number of discrepancies between the current state of implementation of 
bilingual education and its optimal use still exist. It is apparent that 
"change" or innovation adoption is not accomplished merely because a decision 
maker has decreed it. The literature on change and innovation suggests that 
educational change should be viewed as a developmental proct^s in which the 
user or group of users progress through stages from nonuse to high levels 
of use. As all, or most, of the individuals demonstrate a high level of 
use, the innovation may reach optimal institutionalization. 

Recent work by Gene Hall and his associates at The University of Texas 
Research and Development Center for Teacher Education has resulted i- ':he 
development of the Cnnce rns-Based Adoption Model (CBAM). , designed to 
conceptualize and facilitate educational change. The model was constructed 
specifically (1) for the purpose of assisting those in the process of 
innovation adoption, and (2) to provide a framework within which empirical 
investigation of the adoption Process could be conducted. The CBAM was 
designed to define the degree of involvement with and quality of use of the 
innovation by all members within a project staff and to provide the 
adoption agent (the school or district) with diagnostic information on which, 
to build prescriptive interventions for each user in the system. Prior to 
the present study, the CBAM had been used to investigate a nui..ber of educa- 
tional innovations but not bilingual education. A primary goal of our study. 



therefore, was to determine the potential applicability of CBAM to bilingual 
education in the hopes of developing a process that school districts could 
utilize to improve the effectiveness and productivity of their bilingual 
education programs. 



II. METHOD 
Instrumentation 

In determining whether or not it was appropriate to apply the instruments 
and procedures of CBAM to bilingual education, two preliminary questions 
were addressed: 

(1) Is it reasonable to view bilingual education as an innovation; 
and 

(2) If so, are there any attributes or characteristics of bilingual 
education which distinguish it from other innovations? 

Rogers and Shoemaker (1971) define the term innovation as an idea, 
practice, or object perceived as new by an individual. Since bilingual 
education was instituted voluntarily on a rather large scale only a decade 
ago and even more recently legally mandated by several states, it certainly 
seems V reasonable to view bilingual education as an innovation in the public 
school systems of the United States. Of greater importance are the dis- 
tinguishing characteristics of bilingual education. The following list of 
innovation dimensions and attributes was developed at a working session at 
the Conference on Research on Dissemination and Utilization held at The 
University of Texas at Austin on October 6, 1978: 
Mandated versus voluntary 

relative deepness for user (demand on time, etc.) 

implementation costs— high vs. low (energy costs also) 

scope of implementation: no. of participants , grade levels, 
subjects , etc. 

single instructional subject or objectives versus multiple 

intact innovation versus a bundle or a composite 

whether target focus of implementation is predominately -instruc- 
tion, organization, support, or environment 

materials-supported versus not 
. proximity to classroom (classroom, building, district, state, 
federal levels) 



externally or internally produced 
prespecified or considerable latitude or development 
replicability and exportabi lity 
" . degree of specific focus on pupil effects 

produce change within organization or do you change organization 
itself 

stability (evolving versus fixed) over time 
There are four distinguishing characteristics of bilingual education 
that are especially important: 

1. it is primarily a legally-mandated as opposed to voluntarily 
implemented innovation; 

2. it comprises several quasi-independent innovations which collect- 
tively are referred to as an "innovation bundle"; 

3. it is an innovation which is very wide in scope, involving a 
number of participants, grade levels, subjects, etc.; and 

4. it is an innovation which itself is undergoing change, i.e., it 
is evolving over time as opposed to being fixed. 

The CBAM has been used to investigate a number of educational innovations 
such as team teaching, modules in teacher education, elementary science 
curriculum, and Individually Guided Education (Hall & Loucks, 1977), all of 
which differ from the innovation of bilingual education in one or more of 
the above attributes. However, as will be discussed below, it is possible 
to modify and supplement certain of the model 's instruments and procedures 
in order that it can be applied to the unique requirements of bilingual 
education. 

The CBAM postulates two dimensions along which individuals grow as 
their familiarity with and use of an innovation increases; Stages of Concern 
About the Innovation (SoC) and Levels of Use of the Innovation (LoU). Two 
instruments were developed to assess where an individual stands in relation 
to the' adoption of an innovation: the SoC Questionnaire and the LoU 
xircerview. The SoC Questionnaire measures the individual 's level of concern 



about the innovation, while the LoU Interview focuses on the behavioral 
aspects of the individual's involvement with a change. Both instruments 
are based on the CBAM, which assumes (1) that the process of change involved 
in the adoption of innovations by individuals within formal organizations is 
a highly personal and lengthy one which affects individuals differently; and 
(2) that the only way to know for certain whether and how an innovation is 
being used is to assess each individual's concern for and use of the innova- 
tion directly . 

Stages of Concern Questionnaire 

A logical consequence of the CBAM is that an individual's concern with 
an innovation will differ in type according to her/his closeness to and 
involvement with the innovation. Hall, George, and Rutherford (1977) 
identified seven stages of concern about the innovation (see Attachment I) 
and further demonstrated that one's movement through these stages is a 
developmental process in which earlier concerns must first be resolved 
(lowered in intensity) before later concerns emerge (increase in intensity). 
To provide a measure of Stages of Concern, Hall and his colleagues developed 
a 35-item Stages of Concern Questionnaire which was validated over a three- 
year-period. The SoC Questionnaire was used in cross-sectional and longitu- 
dinal studies of 11 different educational innovations and was tested for 
estimates of reliability, internal consistency, and validity. Based on the 
extensive and highly detailed psychometric data obtained from these study. 
Hall, et al., concluded that the SoC Questionnaire accurately measures 
Stages of Concern about the Innovation. 

The SoC Questionnaire consists of three components: (1) an introduc- 
tory page, (2) 35 test items, and (3) a demographic page (see Attachment II). 
The SoC Questionnaire remains the same for different administrations, only 



the name of the innovation is changed on the introductory page. The phrase 
"bilingual education" was, therefore, inserted at the appropriate point on 
the introductory page. The purpose of the introductory page is threefold: 
(1) to present the purpose of the instrument; (2) to explain and show 
through examples how to complete the instrument; and (3) to indicate which 
"innovation" the individual is to consider when responding. The next two 
pages of the questionnaire contain the 35 items to which the individual 
responds. The respondent marks each item on a O-to-7 Likert scale accord- 
ing to the degree to which it is true that the item describes a concern 
felt by the individual at the present time. The third part of the question- 
naire is the demographic page, which the staff developed to determine 
possible relationships between various demographic variables and the type 
of program being implemented, its degree of implementation, and the level 
of concerns of those involved. The information obtained on each teacher 
includes grade level taught, number .of years at present school, number of 
years involved in bilingual education, proficiency in Spanish, Texas Educa- 
tion Agency certification status, specialized training in bilingual 
education, and highest degree earned. The questionnaire can be issued by 
mail or in person and can be administered to a group or to an individual; 
it takes approximately 10 to 15 minutes to complete. 

Levels of Use Interview 
The CBAM postulates eight levels of use that individuals demonstrate 
as they move from nonuse to highly sophisticated use of an innovation (see 
Attachment III). To measure Levels of Use, the CBAM project staff developed 
a focused interview that involves a branching format with specific questions 
and follow-up probes (Loucks, Newlove, & Hall, 1975; see Attachment IV). 
Data from change research and eval uation studies, indi cate that the eight 



different LoU's can be reliably measured using the "focused interview" 
technique (Hall & Loucks, 1977). Furthermore, the results of a study 
conducted by Hall and Loucks using an ethnographic methodology attest to the 
validity of the LoU Interview procedure. 

The list of questions that should be included in the interview are 
presented in Attachment V. The interview can be conducted by telephone or 
in person and' follows a conversational format. Its length varies according 
to the talkativeness of the user and the degree of her/his involvement with 
the innovation, but typically it takes approximately 20 minutes. The inter- 
view is conducted by a trained interviewer who is thoroughly familiar with 
the innovation that is the focus of the interview. The interviewer is 
trained to probe for information related to (1) the overall level of use; 
(2) the decision points which separate each level; and (3) categorical 
information that represents additional data points within a level. The 
interview is tape-recorded and later evaluated by trained raters. 



Bilingual Classroom Questionnaire 
An important characteristic of the LoU Interview is that it is not 
specific to any one innovation, since fundamentally different types of 
questions are not required for different innovations. However, to adapt 
the LoU Interview to the complex innovation of bilingual education, it was 
first necessary to specify the frame of reference of the innovation, a 
process which involved three interrelated steps: 

(1) Develop a basic definition of bilingual education based on 
existing theoretical considerations; 

(2) Develop a procedure for identifying the different patterns of 
use ("configurations") of bilingual education; and 

(3) Develop guidelines and/or distinguishing characteristics for 
what constitutes use of bilingual education. 



Such information is required to enable the interviewer to obtain the 
information necessary to make a "use/nonuse" judgment at the first decision 



point in the branching LoU Interview. 

The focus of much of our early work was the development of a procedure 
for determining the configurations of bilingual education being implemented 
in the SEDL service area. For many innovations it is possible to identify 
key characteristics or components for which variations in the innovation 
can be observed. Specific innovation configurations are operationally 
defined in terms of variation in the selection and use of innovation com- 
ponents. Hall and Loucks (1978) describe a procedure for identifying 
configurations which involves determining the components and component 
variations that describe the innovation in use. The more components and 
the more variations within components, the greater the number of configura- 
tions for a given innovation. For innovations having a large number of 
components, such as bilingual education, it is necessary to select the "key" 
components of the innovation in order to reduce the number of possible 
configurations to a manageable set of dominant patterns. 

In their paper Hall and Loucks also discuss the notion of a "configu- 
ration continuum," which is illustrated below (p. 12): 
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At the far right of the continuum lies the developer's model. As additional 
variation in the original model is introduced, the resulting configurations 
approach the Area of Drastic Mutation, the zone beyond which modified forms 
of the original innovation are no longer accepted as tlie innovation. 

Applying the concepts of innovation component and configuration 
continuum to the innovation of bilingual 'Education, we have developed a 
continuum of 14 possible dual-language prpgram structures, each being 
defined in terms of variation on three major components:* 

1. Percent of instruction time of language arts which is devoted to 
Spanish language arts (i.e., reading and writing in Spanish and 
Spanish oral language development). 

2. Percent of instruction time of content areas other than language 
arts which is taught in Spanish (i .e. , mathematics, science, 
social studies, music, etc.). 

3. Grade levels at which such instruction is provided. 

In sum, the three most important distinguishing instructional variables seem 
to be amount of instruction of the language, amount of instruction iji the . 
language, and the grade levels at which such information is included. 

The type of possible dual-language program structures range from those- 
in which very little Spanish is included in the curriculum to those in 
which both English and Spanish are used as the medium of instruction in all 
curricular domains. As shown below the continuum of program structures may 
be divided into three groups: (1) programs which do not satisfy minimum 
requirements to be classified as bilingual programs, (2) transitional pro- 
grams, and (3) maintenance programs. 

Non-Bilingual Transitional , Maintenance 



Programs 



Programs 



Programs 
lO 11 12 13 T4 



~ — *Dr. brnesto Zamora of the Texas Education Agency worked closely with 
the staff in developing the continuum and is largely responsible for pro- 
viding definitions of the 14 program structures. 



The division between non-bilingual programs (1-4) and the remaining two 
groups of programs (5-14) provides the basis for a definition that may be 
used in making the "use/nonuse" decision described earlier. It is also 
the analog to the Point of Drastic Mutation of configuration continuums. 

Transitional programs are those in which Spanish is utilized as an 
instructional vehicle solely to facilitate the acquisition of English 
language skills. Instruction in Spanish is provided in decreasim amounts 
as instruction in English is increased up the grade levels until all of the 
curriculum is taught in English. In essence, the ultimate aim is to exit 
the child from this dual-language curriculum to a single-language curriculum 
(i.e., the regular English-only program). Maintenance programs also utilize 
both languages as vehicles for teaching and learning, but unlike traditional 
programs, after instruction in Spanish is gradually decreased and English 
increased, instruction continues on a 50/50 basir ht a predetermined point 
as the student moves up the grade levels. By maintaining and developing 
both languages throughout the educational program, the ultimate aim is for 
the student to become bilingual-bi cultural with a capability to think and 
function in ei ther language. The definitions of the 14 program structures 
are presented below: 

Non-Bilingual Programs 

1 - Regular All-English Program (RAEP) . 

2 - RAEP plus English-As-A-Second Language Program 

3 - RAEP plus foreign language (e.g. , Spanish) in elementary 

school 

4 - RAEP plus non-English language (N-EL) used for giving 

instruction and clarification only 



12 



Transitional Programs 

5 - Programs of this type devfe-top understanding and speaking 

skills in both English and Spanish; reading and writing 
skills, however, are developed in English only. The academic 
subjects (e.g. ,mathV science, social studies) are generally 
taught via the English language. 

6 - Programs of this type provide the regular English curriculum 

with a Spanish arts component (e.g., understanding, speaking, 
reading, and writing). No subject area instruction is pro- 
vided in Spanish. 

7 - Programs of this type provide the regular English curriculum 

with selected (a portion of) subject areas taught via Spanish. 
No Spanish arts instruction is provided. 

8 - Programs of this type develop understanding, speaking, read- 

ing, and writing skills in both English and Spanish concur- 
rently but in unequal amounts (time and treatment). English 
is used as the basic language of instruction, with the 
development of reading and writing skills in Spanish in 
cultural topics- via social studies, literature, and art; 
while other subjects (e.g. , math and science) are taught 
primarily in English. 

9 - Programs of this type develop understanding, speaking, 

reading, and writing skills in both English and Spanish 
concurrently but in unequal amounts (time and treatment) and 
use Spanish as the medium of instruction in some curricular 
domains (e.g., social studies, music, art) and some in 
English. 

10 - Programs of this type develop understanding, speaking, 

reading, and writing in both English and Spanish concurrently 
but in equal amounts (time and treatment) and use both 
languages as media for instruction in all curricular domains 
(e.g. , math, science, social studies). • 



Maintenance Programs 

11-14 - Maintenance programs develop understanding, speaking, reading, 
and writing skills in both English and Spanish concurrently . 
and first in unequal, then equal amounts. Specifically, 
instruction in Spanish is gradually decreased as the English 
language is increased. At a predetermined point instruction 
continues on a 50/50 basis as the child moves up the grade 
levels. Both Tanguages are used as media for instruction in 
a portion of or all of the curricular domains (i .e. , math , 
science, social studies). 

11 - At the secondary level , the regular English curriculum is 
offered, in addition to a Spanish language arts component 
(e.g. , the: "Spanish S" program or Spanish for Spanish , . 
.speakers; Spanish-as-a-second language for non-native 
.-speakers of Spanish ) . i ■ 



12 - At the secondary level, the regular English curriculum is 

offered, with some subject areas taught in Spanish (e.g., 
social studies), but in unequal amounts. 

13 - At the secondary level, the regular English curriculum is 

offered, with some subject areas taught in Spanish and some 
Spanish language arts instruction provided, but in unequal 
amounts. 

14 - At the secondary level, the skills of understanding, speaking, 

reading, and writing are developed in both English and Spanish 
and both languages are used as media of instruction in all 
curricular domains. Both languages are used in equal (50/50) 
amounts. 

It is possible to represent graphically the differences between the 
various program structures by plotting variations on the three major 
components described earlier. Cons.ider the definitions for program struc- 
tures 9 and 11, the former being a transitional program and the latter a 
maintenance program. Assuming a sixth grade transition point for both 
types of programs, the following sets of graphs depict prototypical 
curriculum patterns for the two types of program structures. Similar sets 
of graphs for the transitional and maintenance programs are included in 
Attachment VI. 
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Once a set of variables or components was derived which differentiate 
between program ' types , the next step was to develop a process to gather 
data on configurations of bilingual education programs in the field. Ideally, 
the determination of program tyPe would be based on extensive classroom 
observations and/or teacher interviews. In most cases, however, such an 
approach would greatly exceed the resources of the school district. The 
staff therefore decided to develop a questionnaire that would solicit the 
following kinds of information from each teacher involved in a bilingual 
education program: 

(1) What subject areas and/or instructional activities are provided 
to the teacher's homeroom students throughout the day (concurrent 
activities are listed separately)? 

(2) For how long is the instruction provided and what is the 
anticipated duration of the activities (e.g., two weeks, one day 
each week, all year long, etc.)? 

(3) What are the language classifications of the student or group of 
students within each instructional activity (balanced bilingual , 
monolingual English, monolingual Spanish, Spanish' dominant, etc.j? 

(4) Who is the primary instructor of the activity (teacher, teacher 
aide, resource teacher)? 

(5) In what language is the activity conducted (including both 
language of instruction and language of materials)? 

It was felt that a questionnaire requiring such information on each student 
in the classroom would be asking too much of the teacher's time. The staff, 
therefore, developed, pilot-tested, and refined the Bilingual Classroom 
Questionnaire (see Attachment Vll) which essentially amounts to asking the 
teacher for her/his current and projected daily schedule of classroom 
activities. For each activity indicated, the teacher was asked to simply 
check off the language categories of the students within each instructional 
activity, the primary instructor, the language of instruction, and the 
language of materials. 



Originally it was hoped that a few questions at the beginning of the 
LoU Interview would be sufficient to determine the type of program being 
implemented, but with an innovation as complex as bilingual education, such 
a procedure is not possible. We, therefore, decided to ask the teachers 
involved in the study to first complete the Bilingual Classroom Questionnaire. 
The data from the questionnaire would then be analyzed, and if further 
information was needed, additional questions would be presented at the 
beginning of the LoU Interview, which v/ould be conducted on a separate 
occasion. 

It was anticipated that the CBAM instruments and the Bilingual Classroom 
Questionnaire would provide the basis for locating a given bilingual program 
(collapsing across classrooms at the school and/or district level) along 
two conceptually independent dimensions, the program dimension and the 
Levels of Use, Stages of Concerns dimension, as shown below (since Levels of 
Use and Stages of Concern are aspects of the same developmental process, 
congruency in the relationship between the two over a period of time can be 
noted if the adoption is progressing satisfactorily): 
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Sites 

Since a primary goal of our project was to develop a process that 
school districts could use to improve the effectiveness and productivity of 
their bilingual education programs, the staff felt it desirable to test the 
instruments and procedures in as wide a variety of circumstances as possible 
to insure broad applicability of our products and findings. We originally 
identified four operationally defined dichotomous variables that should be 
considered in site selection. These were: 

(1) Concentrations of Spanish surnames (high, low) 

(2) Type of program (transitional, maintenance) 

(3) Geographical setting (urban, rural) 

(4) Length of time program has been in effect (old, new) 

The four variables can be combined in 16 different ways (2 = 16), but it 
was discovered that three of the variables—type of program, concentration 
of Spanish surnames, and length of time program has been in effect are highly 
correlated, reducing the number of combinations to four. We, therefore, 
planned to conduct our study in four school districts, two of which were 
implementing maintenance programs and the other two transitional programs, 
with one^of the maintenance programs being located in a rural setting and 
the other in an urban setting, and likewise for the two transitional pro- 
grams. Accordingly, sites in the following towns and cities were secured: 

(1) El Paso, Texas - urban, maintenance 

(2) Fort Worth, Texas - urban, transitional 

(3) Canutillo, Texas -rural, maintenance 

(4) Bishop, Texas - rural , transitional 

The instruments and procedures were tested during the 1978-1979 school 
year, with the SoC Questionnaire being administered first, the Bilingual 
Classroom Questionnaire second, and the LoU Interviews conducted last. The 



testing schedules for the four school districts were staggered somewhat in 
order that necessary modifications and refinement in the instruments and 
procedures could be completed prior to further testing in subsequent dis- 
tricts. 



III. RESULTS AND DISCUSSION 



SoC Questionnaire 

The SoC Questionnaire was group administered to 100 elementary school 
teachers in Site One.llO teachers in Site Two, 22 in Site Three, and 11 in 
Site Four. In all but one site, the number represents all the teachers in the 
bilingual program. The data from the SoC Questionnaire were analyzed to 
detennine individual and collective concerns that teachers have about the 
implementation of bilingual education programs in their district. 

The data were scored using the guidelines included in the SoC Question- 
naire Manual (Hall, George, & Rutherford, 1977). Each of the seven Stages 
of Concern is allotted five statements on the questionnaire (see Attachment 
VIII). The raw score for each stage is obtained by adding the responses to 
those five statements. These scores are then converted into percentile 
scores by using the Stages of Concern Raw Score-Percentile Conversion Chart, 
based on normative data collected by Hall , George , and Rutherford (see 
Attachment IX)." Hall, et al . , describe a variety of data analysis procedures, 
but the most sensitive interpretation of concerns data is Profile Interpreta- 
tion. By plotting individual or group mean percentile scores for each stage 
on a graph, it is possible to determine where the group or individual falls 
with respect to the hypothesized growth sequence of concerns (see Attachment 

To facilitate the processing of the data a computer program developed 
by CBAM project personnel to score the SoCQ was implemented on the SEDL 
computer. The processing capabilities of the program enabled the staff to 
generate the following analyses for each site: 

(1) Overall group profile for participating teachers; 



(2) Group profiles by grade level; 

(3) Group profiles by amount of experience in bilingual education; 

(4) Group profiles by amount of experience within grade level (when 
r[ was of sufficient size); 

(5) Raw group data by grade, experience, and experience with grade 
level; 

(6) Raw data for individual teachers. 

The overall group profiles for the four sites are presented in Attach- 
ment XI. An examination of the graph indicates that the teachers from the 
urban sites have particularly intense Stage 1 and Stage 2 concerns, which 
are frequently observed as occurring together. A high score on Stage 1 
indicates that teachers want more information about bilingual education, 
while a high Stage 2 score indicates that teachers have intense personal 
concerns about bilingual education and its consequences for them. While 
these concerns reflect uneasiness regarding the program of bilingual educa- 
tion, they do not necessarily indicate resistance. The teachers of the 
rural sites generally exhibited lower concerns, with the exception of high 
Consequence and Collaboration concerns (Stages 4 and 5) being exhibited by 
the teachers of one of the rural sites. This would be indicative of an 
advanced stage of implementati on adoption in that the teachers are more 
concerned about the impact the innovation is having or? their students than 
about the consequences it is having for themselves. 

Two findings from our study resulted in modifications and additions 
to the SoC Questionnaire:^ One concerns some minor changes in the instru- 
ment itself. The SoCQ Was first administered to 100 teachers in Site One.. 
The teachers indicated that some of the words that appeared in the test 
.items—namely, "innovation," "method," and "approach"~were too vague and 
unclear and suggested that they be replaced with the phrase "bilingual ■ .■ 
education," After consulting with members of the CBAM project staff, it 



was agreed that "innovation" and similar words could be replaced with 

"bilingual education" without adversely affecting the validity of the 

questionnaire. The revised questionnaire was administered to 11 teachers 

in Site Four. The favorable feedback received from the teachers suggests 

that replacing the word "innovation" with "bilingual education" increases 

the clarity of the test items. 

: A substantial number of teachers in the study also indicated confusion 

over the wording, of the following items: 

I would like to know what resources are available if we decide 
to adopt bilingual education. 

I would like to determine how to supplement, enhance, or replace 
bilingual education. 

I would like to know how bilingual education is better than what 
we have now . 

Much of the confusion appears to stem from the fact that bilingual education 
is, for the most part, a legislatively mandated innovation. For this 
reason it does not make much sense to talk in terms of what resources are 
available "if we decide" to adopt bilingual education, or how one might 
"replace", bilingual education, or how bilingual education is better than 
"what we have now." Although the instructions to the questionnaire indicate 
that the respondent should circle "0" for items which seem irrelevant, it 
was felt that leaving the items in their present form might result in a 
loss of valuable information and adversely affect the psychometric qualities 
of tfne instrument. The following minor changes in wording are therefore 
suggested: " 

I would like to know what resources are available for bilingual 
education. 

I would like to determine how to supplement, ehnance, or modify 
bilingual education. 

I would like to know how bilingual education is better than what 
we had in the past. ..i^ji 



An analysis of the data obtained with the SoCQ resulted in an important 
addition to the instrument. Although for each site the group profiles for 
the different grade levels ten^ to be very similar and reflect the overall 
pattern, the group profiles for varying amounts of experience reflect a 
different pattern. The data indicate that the group profiles for the in- 
experienced teachers of our larger sites closely approximates the prototypical 
profile of new innovation users (which is illustrated in Attachment X), but 
that the profiles of the more experienced groups tend to deviate from the 
prototypical profiles of more experienced users. Specifically, the more 
experienced, teachers exhibited higher level concerns (as expected), but also 
continued to exhibit low level concerns (especially informational concerns). 
The group profiles for varying amounts of experience in bilingual education 
for the Site Two and Site One teachers are presented in Attachment XII. 

It is likely that this pattern is due to the highly complex nature of 
bilingual education, which consists of several individual innovations 
(collectively referred to as an "innovation bundle") that cannot be, 
implemented all at once. (Examples include Spanish reading, English as a 
second language, culture, Spanish mathematics, grouping by language classi- 
fication, etc.) Because bilingual education is such a wide ranging 
innovation, many districts begin with low level transitional programs that 
eventually evolve into more advanced programs as better trained staff, more 
materials, etc. , become available. In addition to being phased in gradually, 
the innovation itself is undergoing change as a result of modification in 
legal guidelines and the reporting of recent research on bilingual educa- 
tion (much of which was initiated after bilingual education was leg 
mandated). Since the innovation is continually undergoing change, it is 
not surprising that more experienced users continue to exhibit high infor- 
mational concerns." The high personal concerns exhibited by experienced 



teachers probably reflects another feature of bilingual education; namely, 
that its implementation requires a highly coordinated effort across class- 
rooms and grade levels, a responsibility that all too often rests in the 
hands of a disinterested or untrained principal who opposes the implementa- 
tion of bilingual education. 

An item analysis of the data and discussion with teachers having 
differing amounts of classroom experience suggest that even though more 
experienced teachers continue to exhibit high informational concerns, the 
type of information sought differs from that of the less experienced 
teachers. More experienced teachers tend to seek information on the 
implications of recent changes in the innovation, whereas the informational 
needs of the less experienced teachers are more general in nature. In its 
present form the SoC Questionnaire is not sensitive to the different infor- 
mational needs of bilingual education teachers, nor can it capture the depth 
and variety of such needs which stem from the complexity and scope of the 
innovation. The Professional Development Questionnaire was., therefore, 
developed as a supplement to the SoC Questionnaire to provide, more detailed 
data on the specific informational needs of bilingual teachers (see Attach- 
ment XIII). The PDQ consists of 62 items which were drawn from published 
competency lists based on the opinions of experts and on research studies 
available in the literature on bilingual education and teacher effectiveness. 

The PDQ was administered to the teachers of three sites. The analysis 
of the PDQ data consisted of three activities: 

(1) Compiling the highest priority . items for each teacher; i.e., 
obtaining a listing of the items for which the greatest need 
was indi cated; 

(2) Rank ordering of highest priority items for different groupings; 
i.e., overall, by amount of experience, by grade level, and by 

. school ; and 



(3) Performing a cluster analysis of high priority items for each 
group. 

This procedure provided for several options in the development of staff 
development activities, since the data were organized and examined in a 
variety of ways (see Attachment XIV for an example of data organized by 
grade level). An improvement in the PDQ would be to have the teacher 
indicate at the end of the questionnaire the high priority items (say three 
or four) on which she/he desires immediate help. There were numerous 
instances in which teachers marked ten or more items for which help was 
sought "to a great extent." 

Bilingual Classroom Questionnaire 

Our field work with the Bilingual Classroom Questionnaire indicates 
that a moderate amount of "front end" work needs to accompany the adminis- 
tration of the instrument to insure overall quality of the data. Specifical 
teachers need to be encouraged to use generic descriptions of instructional 
activities, rather than textbook titles, developer's or publisher's names, 
etc. Also, since the language categories of the students within instruc- 
tional groups play a major role in determining the type of program being 
implemented, care must be taken to insure that teachers understand the set 
of language category definitions used . in the questionnaire. 

To handle the data from the BCQ two computer programs were written, 
one for cleaning the data (the BCQERR) and the other for processing the 
data themselves (the BCQTAB) . An overview of the system for coding, 
cleaning, scoring, and analyzing the data from the BCQ is presented below 
(the coding instructions for the BCQ, the deck structures for the BCQERR 
and BCQTAB programs, and the BCQERR and BCQTAB programs themselves are 
presented in Attachments XV, XVI, XVII, and XVIII, respectively): 



STEP 1; FRONT END WORK 



Provide rationale for completing instrument. 
Carefully go over instructions with teachers. 
Work through some examples. Answer questions. 


STEP 2: ADMINIST 


(■ ■■ ■ 

QUESTIONNAIRE 


Have teachers bring classroom schedules 
and complete questionnaire in presence of 
administrator, in case questions arise. 


STEP 3: DATA CLE 


f . . 

ftNNiNG AND CODING 


Check questionnaire over for common errors and 
correct, if possible. Transfer information to 
coding sheets according to procedures specified 

in coding booklet. 


STEP 4: KEY PUNCH DATA, R 


f 

ERROR PROGRAM (BCQERR) 


If output from error prog 
presence of errors in cod 
nostic information and ma 


•"am indicates the 

input, read diag- 
<e necessary changes. 



STEP 5: RUN MAIN PROGRAM (BCQtab) ON CORRECTED INPUT 



Program output includes (1) information pertain- 
ing to each type of instructional activity 
occurring in classroom; (2) individual teacher 
summaries for language arts, major content 
areas, and minor content areas; and (3) summary 
information collapsed across groups of teachers. 



STEP 6: DATA ANALYSI S 

The control cards for the program provide for 
various options, selected according to whether 
the primary focus or unit of analysis is the 
classroom, school , or district. To determine 
program type, plot values corresponding to key 
distinguishing variables and compare resulting 
pattern With prototypical patterns. 



The purpose of the BCQTAB program is to generate the necessary 
descriptive information to determine the configurations of existing 
bilingual education programs. As noted earlier, the key distinguishing 
instructional vari a of bilingual education programs seem to be: 

(1) Percent of instruction time of language arts devoted to Spanish 
language arts. 

(2) Percent of instruction time of content areas other than language 
arts which is taught in Spanish (this should be broken down into 
minor and major content areas; see discussion below). 

(3) Grade levels at which such instruction is provided. 

In order to analyse the data from the BCQ in terms of these components, 
certain assumptions and concepts are incorporated into the computer program 
developed to process the data. Specifically, since language group autonomy 
cannot be assumed (i.e., monolingual Spanish-speaking children, for example 
may appear in more than one instructional activity, but may or may not be 
the sa!!!§. '"onolingual Spanish children), the program calculates the total 
amount of time devoted to each type of instructional activity (some of 
which may be concurrent activities). The percent of time in which one or 
more children of a given language type participates in an instructional 
activity (e.g. , reading) is then calculated for each language group (this 
is called the "participation percent"). For each language group, the total 
amount of time in which one or more children of that language groups 
participates in language arts activities is divided into two parts, the 
proportion devoted to Spanish language arts and the proportion devoted to 
English language arts. A similar procedure is used with the major and 
minor content areas. This information is then collapsed across teachers at 
each grade leveT to determine the type of program being implemented. 
Provided that computer facilities available, a system like the one : 
described above is especially useful in large metropolitan school districts 



where the resources and staff of those involved in administering bilingual 
education programs are typically quite limited. 

The first page of the printed output provides the general definitions 
and abbreviations used in the analysis of the BCQ data (see Attachment 
XIX for examples of printed output). The next section contains informa- 
tion on each teacher who completed the BCQ; specifically, information per- 
taining to each type of instructional activity occurring in her/his 
classroom and individual teacher summaries for the language arts, major 
content areas, and minor content areas. For the kindergarten classroom 
represented in Attachment XIX eight distinct types of instructional 
activities are provided throughout the day. It should be noted that the 
total time allotment indicated for an activity type may result from summing 
the amounts of time associated with activities of the same type that take 
place concurrently, as would probably be the case if the teacher had an 
aide or resource teacher in the classroom. Therefore, it is possible for 
the sum of the time allotments to exceed the instructional day. For each 
type of instructional activity, the time and percent breakdowns are 
provided for the primary instructor(s ) of the activity, the language of 
instruction, language of materials, and language classifications of the 
children participating. For the example given, "other Spanish language 
arts" refers to reading readiness activities, since this is a kindergarten 
classroom. Following the information on each type of instructional activity 
are individual teacher summaries for the language arts, major content areas, 
minor content areas, and all content areas combined (see pages 3 and 4 of 
the example output). The last section of the output contains summary 
information collapsed across groups of teachers. In the example provided 
in Attachment XIX the group (n=18) comprises a sample of first grade 
bilingual education teachers at one of our urban sites. 



The average participation percents for the language arts and content 
areas at various grade levels for LESA children participating in the 
bilingual programs of our two urban sites is presented below (the data 
were generated by the BCQTAB program) : 

Urban Site #1 







LANGUAGE 


ARTS 


CONTENT 


AREAS 


Grade 




Spanish 
{%) 


English 

{%) 


Spanish 

{%) 


Englisn 

(%) 
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7 


34 


66 


54 


46 


1 


10 


33 


67 


48 


52 
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78 
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3 
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84 


20 
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4.5 


5 


7 
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76 


10 
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As indicated earlier, these values may be plotted on a graph and compared 
to the prototypical patterns^a different program types. 

: Attachment XX presents plots for the LESA chi 1 dren of the second urban ; 
^ site. The' plot for the content areas is broken down into minor and major 
.icontentar^as, an imports want to know 

• , whether vi n Spanish is prqvi ded in math , science , and soci al 

studies, and^not just,, in; art, music,, and physical education. The LESA . .' . 
Chi iidren- comprise three, langu^^^^ bilinguals (BB), the Spanish 



dominant (BS), and the monolingual Spanish (MS). Separate pairs of plots 
for each of these language groups can also be generated, as„shpwn in 
Attachment XX. 

An overall transitional program is clearly indicated for the two 
sites (one of which was originally thought to be a maintenance program), 
but examination of the data on individual classrooms reveals considerable 
variability (see scattergrams for second urban site in Attachment XXI). 
For example, the instructional patterns of some classrooms were more con- 
•sistent with a "maintenance" philosophy, whereas the patterns of others 
essentially amounted to ESL programs with no Spanish language arts or 
content area instruction in Spanish, in which case the needs of the LESA 
children were not being met. One should, therefore, not rely solely on • 
the summary information provided by. the computer program, but should care- 
fully examine each teacher's individual output to obtain as accurate a 
picture as possible. 

LoU Questionnaire 
Levels of Use (LoU) Interviews were conducted at three of the four 
sites in the study. All of the elementary level bilingual education 
-teachers at Site Sour and Site Three were interviewed, as .well as a sample 
of teachers from Site Two; Since bilingual education consists of several 

quasi-independent innovations (collectively referred to as an "innovation 
bundle"), it was necessary to develop configuration questions and conduct 
interviews for each innovation of interest. ' For example, in a bilingual 
education program that has four different innovations (e.g. , English as a 
Second Language, Spanish reading, Spanish mat hejna tics, and Culture), one ; 
must develop questions to arrive at the particular pattern of use associated 



with each innovation. An important reason for developing configuration 
questions is to enable the interviewer to obtain the information necessary 
to make the "use/nonuse" decision in the branching-question format of the 
LoU Interview. Since the same LoU questions are asked for each innovation, 
it is necessary to cycle through the same set of questions several times. 
The staff, therefore, streamlined the LoU questions as much as possible 
(see Attachment XXII for the LoU Interview booklet developed specifically 
for this study). Five members of the staff conducted the LoU Interviews, 
which generally took 30 minutes to an hour to complete. Each member was 
trained by CBAM project personnel and received certification upon comple- 
tion of practice interviews and ratings (the latter was done to establish 
interrater reliability). 

A rating sheet .developed to help the LoU rater process information 
gathered from a taped LoU Interview is presented in Attachment XXIII. The 
purpose of the rating procedure is twofold: (1) to place the innovation 
user at an LoU for each of the seven categories, which represent the key 
functions in an innovation; and (2) to assign an overall LoU to the innova- 
tion user. Concerning the fonner, it is important to measure LoU's for 
each category independently, because people who exhibit differe nt "profiles" 
across the categories may have been assigned the same ove^^^^^ LoU. In such 
cases, wholly different interventions may be required. For example , an 
individual with a high level of knowledge about an innovation would not 
require the same information as one with Level 0 knowledge, even though 
their overall LoU's may be the same. 

The distribution of Levels of Use across different innovations for two 
of our sites are presented below (for the urban site only ESL and Spanish 
Reading LoU's were determined): 
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The data reveal that almost one ^half of the teachers at the rural site were 
V at the niechanical level of use (Level III) with respect to ESL. This reflects 
the reality of the situation, as a new ESL program was being implemented 
the ye^^ the interviews were conducted. For Spanish reading, over two- 
thirds Of the teachers were at the Routine Level or above,. but the situation 
was not as good for Spanish math and culture. This is not especially 
surprising, since language arts are normally given greater emphasis in the 
; earlier stages of the implementation of bilingual education programs. For 
Urban site the situation was reversed, in that the teachers we 



interviewed seemed to be operating at higher levels of use with respect to 
ESL as compared to Spanish reading. It should be noted that in both sites 
the students of some of the non users of ESL and/or Spanish reading were 
taught by a team teacher or resource teacher, so the picture is not quite 
as bad as it appears. Also, a substantial number of nonusers (about half) 
were past users of the innovation in question. 

For large groups of teachers, it is simply impractical to interview 
each teacher over several innovations. Two options are available: (1) 
interviewing a representative sample of teachers from the school district 
(a stratified sample would be best, taking into consideration such variables 
as locale, school, grade level, etc.); or (2) administering a questionnaire 
that taps the same information as the LoU Interview. Since a major part of 
the study is to develop a diagnostic-prescriptive process for assessing the 
staff development needs of each individual involved in the implementa- 
tion of bilingual education programs, the latter approach seems preferable, 
provided that an "LoU Questionnaire" with adequate psychometric qualities 
can be developed. The staff developed two LoU questionnaires, one for 
Spanish Reading and the other for English as a Second Language (see 
Attachment XXIV. The questionnaires are based on concepts from the 
Levels of Use chart but involve a different approach and format than that 
used in the LoU Interview. A procedure for validating these instruments 
was developed in cooperation with the CBAM project staff. The instruments 
were pilot tested on a sample of eight teachers who were administered both 
the LoU Interview and the LoU Questionnaire (the LoU Interviews were admin- 
istered first, about two weeks before the questionnaires). The data are 
presented below: 
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An examination of the pilot test data reveals that the correspondence 
between the questionnaires and interviews is rather poor. Much of the 
difficulty probably stems from a general characteristic of self report data, 
which is the tendency to make oneself appear in the best possible light. A 
total of 17 Level VI's were indicated in the items of the questionnaires 
corresponding to the various categories of the LoU chart, whereas only two 
were obtained in the actual interviews. In view of these discouraging 
findings the staff has decided to abandon the effort to develop an LoU 
questionnaire. 



IV. SUMMARY AND CONCLUSIONS 

The study explored one approach to designing diagnostic/prescriptive 
staff development programs for bilingual education. In this approach 
bilingual education is viewed as an innovation in the process of change, 
and staff development is seen as an integral component of that innovation. 
Our work with the Concerns-Based Adoption Model (CBAM) indicates that, 
with certain modifications and additions to its instruments and procedures, 
the model can be applied to the unique requirements of bilingual education. 

Figure 1 illustrates the manner in which the staff has conceptualized 
the inservice education process. The focus of our effort has been on boxes 
two and three— identifying teacher needs and developing an inservice plan 
based on these needs. Four pieces of information seem to us to be crucial 
in the development of a successful inservice program: 

(1) What concerns do the teachers have about the implementation 
of bilingual education? 

(2) What are the needs of the teacher in terms of knowledge and 
skills? 

(3) What are the teachers doing in the classroom, i.e., what are 
the instructional components of. the bilingual programs being 
implemented? 

(4) What levels of use have the programs in the process of 
implementation reached? 

The instruments developed or adapted to obtain the information sought by 
each of these four questions are listed below: 

(1) Stages of Concern Questionnaire 

(2) Professional Development Questionnaire 

(3) Bilingual Classroom Questionnaire 

(4) Levels of Use Interview 
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MNSERVICE EDUCATION PROCESS 



1' Identify 
Student 
Needs 



6 Implementation 
in the 
Classroom 



A 



2 Identify 
Teacher 
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' or ■ 

Start on New Activity 
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Southwest Educational Development Laboratory! 
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Based on the research conducted, the staff concludes that such a system of 
instruments and procedures can provide the adoption agent (the school or 
district) with diagnostic information on which to build prescriptive 
interventions for each user in the system. It is expected that implementa- 
tion of intervention strategies that are appropriate and timely and meet 
the needs of the individual user at a particular stage in the adoption of 
bilingual education programs will result in the reduction of the time needed 
to complete the process of innovation adoption and, in certain cases, will 
prevent the adoption process from being adopted- 
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ATTACHMENT I 



Reproduced from: Hall , Gene E. , Geprge, A. A. , and Rutherford, W. L. 

Measuring Stages of Concern about the Innovation; 
A Manual for Use of the SoC Questionnaire , . 1977. 

■■.■>■ ■ . 2 

Figure 1.2. Stages of Concern About the Innovation 

0 AWARENESS : Little concern about or involvement with the innovation is 
indicated. 

1 INFORMATIONAL : A general awareness of the innovation and interest in 
learning more detail about it is indicated. The person seems to be iin- 
worried about herself/himself in relation to the innovation. She/he is 
interested in substantive aspects of the innovation in a selfless manner 
such as general characte-ristics, effects, and requirements for use. 

2 PERSONAL : Individual is uncertain about the demands of the innovation, 
her/his inadequacy to meet those demands, and her/his role with the 
innovation. This includes analysis of her/his role in relation to the 
reward structure of the organization, decision making, and consideration 
of potential conflicts with existing structures or personal commitment. 
Financial or status implications of the program for self and colleagues 
may also be reflected. 

3 MANAGEMENT : Attention is focused on the processes and tasks of using 
the innovation and the best use of information and resources. Issues 
related to efficiency, organizing, managing, scheduling, and time 
demands are utmost. 

j . ^> -. CONSEQ UENCE :— At t entaon - f o cus es on impact "of the innovation on students 

in her/his immediate sphere of influence. The focus is on relevance of 
the innovation for students, evaluation of student outcomes, including 
performance and competencies, and changes needed to increase student ' 
outcomes.. 

5 COLLABORATION : -1^ focus is on coordination and cooperation with othfirs 
regarding use of the innovation. 

6 REFOCUSING : is oh exploration of more universal benefits from 
the innovation, including the po^^^ of .major changes or replace- 
ment with a more powerful alternative. Individual has definite ideas 
about alternatives to the proposed or existing form of the innovation. 



•Original concept from Hall, G.E. , Wallace, R. C. , Jr. , & Dossett, W; A 
A debelopmental coriaeptualizati^ adoption process witTiin edu(Xttiorial: 

institutions. Austin: Ite^^ and Development Center for Teacher Education 

The University of Texas, 1973. 
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f Not for reproduction or dissemination 



Name 



■ Concerns Questionnaire 



. Date Comple t ed_ 




pljByelbpi^ of ischool Band college teachers who ranged 

|$rpm1^^^^ of instruction to many years 

the items may appear to 
irr elev>ance"^^6^^^^ to you at this time . For the completely 



Other ' items will represent 



should be 
top of each 



pSis^s tatement :it .all;Itrue of me - at this t ime • 



.... ^...^^^^^ ... 

pE^&sie^Ire 

pfiouipw We do 



'hold^ toS^ny^b of it in 



liytermislc^ ^^vi?; Remember : to respond to ^ach i 



[.jtiitte^to^ 



^Proced^ /CSMlVic^^ v;v^ ^ ;■• 



^ No t true of iae now 



:: ^itV: Somewhat true of me ;ow 



am conc^ihied about students V att^ bilingual 
5? 2^5 1 now^ta other bilingual education programs that 

i^v:;; AJ'^^^^ time to organize 



^ yery true of me now 
0 1 2 3 4 5 6 7 



0 1 2 3 4 5 6 7 



0 
0 



1 2 3 4 



12 3 4 



5 6 7 
5 6 7 



bilinguar ^ 0 12-^ 3 4 




^*r?r^5'r^t^:^v>'y: . . . .... . . 

|fSip^5gI^w both our ,0 12 3 4 



^Ii5i??^^i^acul ty ;^ a^ 

MiJM^Xfaxit coricerneid about hoW; bilingual education affects ' . 0 1 



2 3 4 5 6 7 




•liker$6:';;dxscuiss^l^ of usinig|bilingual; : 0:-t. i 2 ;-3 v 4 




•4' 

2 3 4 

^18 j5^ X w \ 0 1 2 3 4 



I<!^^^v5'5bilingual':"ed^ ' . 

!j^l7^^I>wuld like tb^'ta * • 0 1 

|Bit|suppo^d'.:tb:xhange.-:^ ■■ v. 



5 6 7 

5 6 7 

5 6 7 

5 6 7 

5 6 7 
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iNpt ; ttue of ine . ittotf 



Somewhat true of nie noW 



Very true of me now 



^fi9i^^^ A^^^^ students. 

^1 ; 20 J ■ i w revise bilingual education's instructional 

;i^22w I woi^ education based 

;j^:ji^-;>TA'.bn--1:h^ . 



0 
0 

0 
0 



1 
1 

1 
1 



2 3 4 5 6 7 
2 3 4 5 6 7 



2 3 4 
2 3 4 



ip23if Mth6ughMj,^oo*^ am con-; 

^^^^eined ■ ibi^t^-things' ixn.': the ■ areaii^^^^s • ■ . ■ -t'i$M^" ■ i 



0 1 




part in 



nS^25^'&r ^ nonacademic 



bilijigual education 



2 3 4 
0 12 3 4 

,3. 4 




'S|;27.^;?I - TTOuldK:iiil^;^^^ wir^ ^ 

^ly^lpioaximi^e . , 



0 1 2 



0 1 2 



0 1 2 



5 6 7 

5 6. 7 

5 6 7 

5 6 7 

5 6 7 



3 4 5 6 7 
3 4 -5 6 7 



28::S>rvwould 



■tb^a^e Jnori^ri time and energy 

■^^acommxtmetiLts''"-rei^ired';;rb^^ ' 

^!29i-;^I wo are doing in the 



0 1 2 3 4 5 6 7 



0 1 2 3 4 5 6 




2^ ; : School !^ 



^ rV-S ;:>v^;:;Teacher:'- Mame" 



•■■■^^••"r ii:"'--. • l \ : 3 • 4. ' ,,5..' .other, specify^-'" 




ifr^^^T*^ ^ How long^^J^^ a bilxngual classroom, not counting this year? 

St^^^;^;!:^:;^^ 2 : year s ' : 3; year s ; . ; .4 year s 



^yfe;^frr5-;years^.pi^;in^^ . ^^^f^^r'^^rl^'v;'- ;":;;:;-:^:;r;-v 

9 ^^^^ education j do you coi\sider yourself to be a: 

viionuser ^- ^^^^^ old hand 



iriiii^j:-'^:*-^-;. ...... _ ........ , .. ........... 

^^p|(i|^^.;^>?ro^ poo r V : 1 

3J^^r^iOi::^;T^ (check one) r--^ 

iVC49!*ivvii:7ii;*'^'*'* V-;.. - ..C^OJ.- ^ii...--- ..-ir'.v.-c. • . .•■ ■■— .■ 

i^ffe^g^^^-^'^""""""'"'"^ .■rC.r:^J:. ...... ..,,:■;>-..,. ^^v' ' : - ■ • ■. ■ ■:■ ■ 

Bilixiguai Endorsement or Special Assignment Per 

^|$^|&:11. - Have you; received special training in bilingual education? Yes_^£2j_ N o 
"^^^■^^^ receive (check one or more)? . 

^^SI:::;h;;,S';v V-" • . ■ 'c oliege-''cour3e(3y':^'pr;^^^^^^^^ sponsored workshop (s) \ 

i^ti-SSr'. O ther^training (specify ty^is and length^ 
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The LoU Chart 




ATTACHMENT III 



LEVELS OP USE 



FIGURE I — UU CHART 



SCALE POINT 
DEFINITIONS ; OF TO 
; LEVELS OF USE - 
OF THE INNOVATION : 

Uitit of Um tf* dittifict (^^ 
■ raprtMnt obMrvstoly : diMirtnt types of 
baluvlor : . md patttms i'.-. of - Innovitlon 
uM ; ••: tkhlbltod. by ImSlvldutlt:: Md, 
sroups*. ?Tlwtt vltvtit ctiaracltrlz* 
' tiMr's . dMlepiMm. In icqulring . imw 
•klllt : and vafying ' um of tfM Imiova- 
' lloA^ ' Etch Itvtl tncompitMi ■ rang* , 
'of ; b«htvlora, but It. Ilmittd by ■ Mt 
:) of (dtntifiabl« Daolslon - Polntt. For 
-.:doscrlptivi pyrpoMf, atch laval it do* 
. ^ fload by ■ aavan catagorias. : 


CATEGORIES 

: KNbVVLEDQE ACQUIRING INFORMATION SHARING 

Thit which the user knows a^ 8«"clte Informrtlon^ebo^ SSSSI^,^ V22S?"^2J!^5£i/^^S^ 
BcterletlcB of the Innoyatlon. how to: t on n e verJety of ways. Including Sharee plena, Ideee, reaourcea, out* 
uiriV enAon^^^^ use. queetloning resource persona, corree- comee, end problems related to use of 
Thie Is: cognWve knowledge releted t Innovsllon. 
using the .' Innovellon, not feellnge^er viewing printed meiertsls, snd making 
^etUtudee.--^-. ; ■•■,.,.,!,•■:•:■ visits.-- :^ ;: ; . ^ , 


NON*USE: ' Stale In wh ich the usar has 
. little or no knowiedgo of the innovation. 

.'no involvement with the innovation; and 
: it -doing -nothing toward becoming in- 

, ,..voiyed./' 


knows nothing ibout this or Sim Takes little or no action to solicit in'or- Is "f^ communicating w^^^^ 
novations or has only very limited gen. : . mation beyond reviewing- descnp iva in- he ""OjJi'on 5«yo"«^^^ 
aral knowledge of efforts to develop in- formation about this-or similar innova- ledging that the innovation exists, 
novations in the area. tions when it hsppens to come to per- 
. : sonal attention. 


DECISION POINT A 


Ta*es acl/on /b /earn more dela//ed /n/or/naf/on 8i)0uf lAe /nnovaf/on. 


■■^LEVEL^^i,:^;^::;:;^ 

ORlOVrATlON: State in vvhich 9\9 user has 
racoraiy acquired or is acquiring information 
.. aooUl ine mrovaiton ajio/ or ns9 rovcniiy vx* 
piored or vt exploring its vaiue orientation and 
' ill detnanda upon user and user system. . 


; Knws general information about the Seelts descriptive materisi about the In- P'^ussesjhe , Innovation J^^ 
innovation such as origin, characteris- novation. Seeks opinions and know- •^^^^ 
tics, and implementotion fequirements; ledge of others through discussions. 9L'"3!t?"vT;i«'ji'?;.5^^^ 

• : T ■ . . , " Visits or workshops. Innovation and possible implications of 

' ■ _ 'its^usa. ,-. 


■ V decision; POINT B ; . 


Waiites a doclsion to uie the Innovation by estattlishlng a time to begin. 


LEVEL 11 

PREPARATION: State in which the user 
is prepanng for first use of the Innova* 

Uon. / r . .■"■:-r:-. 


Knows - logistical i requirements. neces- . Seeks infomiatlon and resources spa- D'^usses '^sources^need^^ 

saiY resources and timing for initial use cificaliy related to preparation for usa use of ^l^^ 'nn?^"*^^"- .i^^^^^^ 

of the innovation, and. details of initial of the innovation in own setting. P';:""J'^^1??;..^^^^^ 

AKHflrinnrflft for eiiiints rosources. loglstics, schedules, stc. In 

experiencos for. Clients. preparation for first use. ; 


DECISION POINT C 


Ch^ges, if any, and use efe dotninat^ by us9f needs. 


LEVEL ill 

MEChAN ICAL USE: Stale in which the 
user focuses most eifort on tne short- 
term. day*to-day use of the innovation 
With little time for reflection. Changes 
in use are made more to meet user 
needs than client needs. The user is 
prlmarily^engaged In^a .stepwise,,attem 
- to master the taisics required to use the 
Innovation, often resulting in disjointed 
end superficial use* 


Knows un a day*to-day basis the re* Solicits management informstlon about Discusses management and logistical 
quiremems for using the innovation. Is such things as logistics, scheduling . issues reiaifld to use cif the innovation, 
more knowledgeable on short-term ac- techniques, and ideas for reducing Resources and materials are shared for 
tiviiies and effects than long-range ac . amount of time and work required of purposes of reducing management, now 
tlvitles and effects of use of the inno- user. and logistical problems related to use 
vation. of the innovation. 


DECISION POINT D-l 


A routine pattern 0/ use is established. 


LEVEL BV A ^ 

ROUTINE: Use of the innovation is 
: stabilized. Few if any changes are be* 
ing made in ongoing use. Uttle prepa- 
ration or thought is being given to im- 
proving innovation use or its conse- 
quences. ; 


Knows both short- and long«term re- Makes no special efforts to seek Infer- Describes current use of the Innovation 
quirements for use and how to use the mation as a part of ongoing use of the with little or no reference to ways or 
innovation with minimum effort or innovation. changing use, 
stress. 


DECISION POINT D-2 


Changes use of the innovation based on formal or informal evaluation in order to itxcrease client outcomas. 


LEVEL IV B 

REFINEMENT: Slate in which the usar 
vanes , the use of the innovation to in- 
crease the impact on clients within lm< 
mediate sphere of influence. Variations 
aro based on Icnow lodge of both short- 
and long-term , consequences for clients. 


Knows cognitive and affective effects of Solicits information and malerisis that Discusses own methods of modifying 
the innovation on clients and ways for focus specifically on changing use of use of the innovation to change cuont 
increasing Impact on clients. . the Innovation to affect client outcomes. outcomes. 


. DECISION POINT E 


Initiates changes in use of innovation based on input of and in coordination with what colleagues aro doing. 


LEVEL V 

INTEGRATION: State in which the user 
IS combining own efforts to use the in* 
novation with related activities of col-: 
leagues to achieve a collective impact 
on Clients within Iheir common sphere 
of influence. 


Knows how to coordinate own use of the Solicits information and opinions for D'»5"«« olforts JO 1^^^^^^ 

innovation with colleagues to provide a the purpose of collaborating with others pact through collaboration with^othera 

collective impact on clients. in use of the Innovation. on personal use of the innovation. . 


■ DECISION POINT F 


Begins explorit\g alternatives to or mafor modilicatlons of the innovation presently in use: 


LEVEL VI 

RENEWAt: Stale m which the user: re- 
evaluates the quality of use of the in- 

• novation. ^ seeks major modifications of 
or alternatives to present innovation to 
achieve increased impact on clients.- ex- 

' amines :'new^developments in ; the field. 
and;expieres: new goals for self and the 
'aystem.-Sv ^V:-^''--..:-^''!' 


Knows of alternatives that could be used Seeks Information and materials about focuses discussions on Jdantifica^^^^^ 
to change or replace the present . Inno- other innovations as alternatives to the major alternatives .or replacements for 
vation that would imorove the quality of present innovation or for making malor the current innovation, 
outcomes of lu use. . : ■ , edaptetions In the. Innovation, 
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CATEGORIES 



ASSESSING 

Ciamlnis ilw pottntlil or tctusJ um el 
th« Innovitlon or torn* tippet or M. 
Thif Cin b« m menial MMMiiwnt or 
CM Involva actuil collection and anal* 
ytli of dsla. 



PLANNING 

Deiigna ind outllnci ihort* ind/or 
long-rangi itipi lo ba tikin daring 
procita of Innovitlon idoptlon. I.i*, 
aligns rtaourcii, ichadulai actlvltliti 
mailB with othara to organlza and/or 
coordlniti uw of tha Innovitton. 



STATUS REPORTING 

Diftcrtbai partonit itind it tha pria- 
tnl lima In raiiUon to um of thi tfw 
novitloR. 



PERFORMING 



Ctrrlif out the ecttons end lellvltlos 
intilled In opiriilonalUIng the tnnove- 
Iton. 



Takes no action to analyze tha innova- 
tion, its characteristics, possible use, or 
consequences of use. 



Schedules no time and specifies no 
steps for the study or use of the mno* 
vatlon. 



Reports little or no personal involvo- 
ment with the innovation. 



Takes no discernible -action toward 
learning about or using the innovation. 
The Innovation and/or its accouterments 
are not present or In use. 



Analyzes and compares materials, con- 
tent, requirements for use. evaluation 
reports, potential outcomes, strengths 
and weaknesses for purpose of making 
a decision about use of the innovation. 



Plans to gather necessary Information 
and resources as needed to make a 
decision for or against use of the inno- 
vation. 



Reports presently orienting self to what 
the Innovation is and is not. 



Explores the innovation and lequlre- 
ments for its use by talking to ojhers 
about it. revtew:ng descriptive informa- 
tion and sample materials, attending 
orientation- sessions, and obsen/ing 
others using it. 



: Analyzes detailed requirements and 
available resourcea for Initial use of the 
Innovation. 



Identifies steps and procedures entailed 
in obtaining resources and organizing 
activities and events for initial use of 
the Innovation. 



Reports preparing self tor initial use of 
the innovation. 



Studies reference materials in depth, 
organizes resources and logistics, 
schedules and receives skill training in 
preparation for initial use. 



Examines . own use of the innovation 
with respect to problems of logisdttS. 
management, lime, schedules, re- 
. sources, end gener&i reactions of 
clients. 



Plans for organizing and managing re- 
sources, activities, and events related 
primarily to immediate ongoing use of 
the innovation. Planned-for changes 
address managerial or logistical Issues 
with a short-term perspective. 



Reports that logistics, time, manage- 
msnt. resource orgenization. etc.. are 
the focus of most personal elforts to 
use the innovation. 



Manages Innovatfon with varying de- 
grees of eHiCtcncy Often lacks anticipa- 
tion of immediate consequences. The 
flow of actions in the user and clients 
is often disjointod. uneven and uncer- 
tain. When Changes are made, they are 
primarily In response to logistical and 
organizational problems. 



- Assassas use of the kmovation irt global terms 
without rafererKa to making Changes. Spec :ntermedia:e . and long-range ac* 

'•vaHiatton activities are limited to those that tions with little projected variation In 

V' are aommisiraiively required with little at- how the innovation will be used. Plan- 

'' •tenboo paid to hndioos for tha purposa x4 ning focuses on routine use of re- 

: 52S3iifltiflau sourcea, parsonnel, etc 



Reports that personal use of the inno- 
vation is going along satisfactorily with 
few if any problems. 



Uses the Innovation smoothly with min- 
imal management problems; over time.' 
there is little variation in paUern of use. 



Assesses use of the Innovation for the 
•purpose- of changing current practices 
to improve Client outcomes. . 



Develops Intermediate and long-range 
plans that anticipate possible and 
needed steps, resources, and events 
designed to enhance client outcomes. 



Reports varying use of the Innovation In 
order to change client outcomes. 



Explores and experiments with alterna- 
tive combinations of the innovation with 
existing practices to maximize client 
Involvement and to optimize client out* 
comes. 



Appraises collaborative use of the In- 
novetion in terms of client outcomes 
i and strengths and weaknesses of the 
L Integrated effort. 



Plans specific actions to coordinate own 
use of the innovation with others to 
achieve increased Impact on clients. 



Reports spending lime and energy col* 
laborating with othera about Integrating 
own use of the Innovation. 



Collaborates with others iii use of tha 
innovation as a means tor expanding 
the innovation's impact on clients. 
Changes In use are made In coordina* 
tion with others. 



Analyzes advantages and disadvantages 
. 61 major modifications or aitemativas 
to tha present innovation. 



Plans activities that Involve pursuit of 
alternatives to enhance or replace the 
innovation. 



Reports considering major modifications 
of or alternatives to present use of the 

Innovation. 



Explores other innovations that could be 
used In combination with or in place 
of the present innovation In an attempt 
to develop more effective means of 
achieving client outcomes. 
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Overview of Srancfriing Format of the LoU Interview 
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ATTACHMENT V 
LoU Interview Questions 




AHACHMENT V 



LoU Interview 



0-II/III-VI 



Are you currently using 



NO 



Have you ever used In In the past? If so, when? Why did you stop? 
(If yes, go to *, then return) 



O/I-II 
I/II 

Knowledge 

Acquiring 
Information 

Knowl edge 
Assessing; 
Sharing 
Planning 



Final 
Question 
(Optional) 



Have you made a decision to use In the future? 

If so, when will you begin use? 

Can you describe for me as you see It? 

Are you currently looking for any Information about 
? What kinds? For v/hat purposes? 

What do you see as the strengths and weaknesses of 
. . In your situation? 

At this point in time, what kinds of questions are you 
asking about ^ ? Give examples if necessary. 

Do you ever talk with others and share information about 
? What do you shar'e? 

Mhek are you planning with respect to ? Can 

you tell we about any preparation or plans you have 
beeri. ^^^^^^9 '^^^ the use of ? 

Can lyou sujOTarize for ifne where you see yourself right 
now in relation to the use of . ' ^ " 7 



PAST USERS* 



Can you describe for me how yt)u organized your use of , what 

problems you founds what its ^^^e^^ to be on students? 



When you assess 



strengths and wearinesses? 
(Return to other nonuse questions* ) 



at this point in time, what do you see as the 



YES 



Open-ended 



Assessing/ 
Knowledge 



Acquiring 
Information 

LoU V 



Sharing 
Assessing 



Please describe for me how you use 

sufficient questions to get configurations.) 



(Ask 



III/IVA/IVB 



Planning/ 
Status 
Reporting 

III-V/VI 



What do you see as the strengths and weaknesses of 
in your situation? (Have you made any 
attempt to do anything about weaknesses? Probe those 
they mentioned specifically.) 

Are you currently looking for any information about 
? What kind? For what purposes? 



Do you work with others in your use of 
you made any changes in your use of 
this coordination? (if yes, go to *1 



Do you ever talk with others about 
do you tell them? 



_? Have 
based on 



What 



(Have you considered any alternatives or different ways 
of doing things with the program?) Are you doing any 
evaluating, either formal ly-or informally, that would 
affect your use of ? Have you received any 

feedback from students that would affect the way you're 
using ? What have you done with the informa- 

tion that you get? 

Have you made any changes recently in how you use ____ 
What? Why? How recently? Are you considering making 
any changes? 

Are you looking ahead to later this year, what plans do 
you have in relation to your use of ^? 



Are you considering or planning to make major modifications 
or replace at this time? 

*LoU V Probes 

1. How do you work together? What things do you share with each other? 

2. ' How frequently? 

3. What do you see as the effects of this collaboration? 

4. Are you looking for any particular kind of information in relation to 
this collaboration? 

5. Do you talk with others about your collaboration? If so, what do you 
share with them? 

6. Have you done any formal or informal evaluation of how your collaboration 
is working? 

7. What plans do you have for this effort in the future? 
If yes, go to III-V/VI; if no, go to Sharing. 
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Definitions of Fourteen Program Structures/Curriculum Patterns 
for Program Structures 5 - 14 ~" 
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Curriculum Patterns for Program Structure 5 
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BILINGUAL CLASSROOM QUESTIONNAIRE 



Southwest. Educational Development Laboratory 
Division of Bilingual and International Education 
211 East Seventh Street 
Austin, Texas 78701 



The responses from this questionnaire will be used to 
design inservice education for teachers, and will not 
be used to evaluate teacher knowledge, skills, or 
attitudes, 

January 1979 
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eacher Name 



chioo l 

rade Level (s); 



ate Completed . 

INSTRUCTIONS 

he Bilingual Classroom Questionnaire will be used to describe instructional 
ractices in bilingual classrooms. The Questionnaire is part o'f a project designed 
I) to provide educators with procedures for describing the type of bilingual edu- 
ation in their schools and (2) to identify staff development needs for applying 
ilingual education successfully. 

tie Questionnaire will take about 30 minutes to complete. Information is requested 
a six columns. The example provided below shows how to complete columjas one 
[irough three. The discussion which follows describes procedures for completing 
3lumns one through three and adds information on columns four through six. 

i Column 1, Current Daily Schedule 9 please list in time sequence the daily activi- 
Les of the students in your classroom. If more than one activity occurs during a 
Lven time period, list each of the concurrent activities separately. For example, 
ippose that from 8:00 to 8:30 one group of students receives SpanisK^^^^r^ in- 
bruction while another group receives English oral language development . Each 
:tivity would be listed separately, as shown in the example. 





,■ 2 • 


■ 3 ■ 


JRRENT DAILY SCHEDULE 


ANTICIPATED DURATION 


LANGUAGE CATEGORIES 


for your homeroom 
students) 


Contin- 
uous (All 
Year 
Lonf?) 


Noncon t inuous 
(Please indicate-e.g. ,1 day 
each week; every other week, 2 
weeks out of every 4, etc.) 


(of Students within 
instructional 
Groups) 


)URS ACTIVITY 


BB 


BE 


BS 


ME 


MS 


LL 


00-8:30 


Spanish Reading 














/ 




English Oral 
Language 
Development 






/ 


/ 










30-9:00 


Science 




2 weeks out of every 4 


/ 




/ 








30-9:00 


Social Studies 




2 weeks out of every 4 


/ 




/ 








00-9:30 


P.E. 




4 days each week 










\^ 




00-9:30 


Art 




1 day each week 






/ 


/ 







Column 2, Anticipated Duration, indicate whether the scheduled activity occurs 
roughout the year (^O or on a more limited basis (e.g., one day each week, two weeks 
t of every four, etc.). If different activities are scheduled during the same period 
t on a rotating basis, please list all the activities as shown in the example above 
.g. , from 8:30-900 Science is taught for two weeks with Social Studies being taught 
e following two weeks before the cycle repeats itself; from 9:00-9:30 P.E. is taught 
r four days each week while Art is taught on the remaining day) . 

e Language Categories noted in Column 3 are to be completed for every Activity noted 
Column l.> For each Activity, check the Language Categories of the students partici- 

ting in the activity. The Language Category Definitions and abbreviations are listed 
the following page. 



Language Category Definitions 



Balanced Bilingual (BB) — Totally fluent in both English and Spanish, 

Partial Bilingual, English Dominant (BE) — Understands all spoken English and 
produces English utterances with native-like fluency and correctness in syntax 
(grammar) and vocabulary. Also understands some spoken Spanish and can produce^ 
fairly complete sentences in Spanish but with less than native-like fluency. His/ 
her sentences in Spanish are somewhat awkward with regularized errors in syntax 
and vocabulary. 

Partial Bilingual, Spanish Dominant (BS) — Understands all spoken Spanish and 
produces Spanish utterances with native-like fluency and correctness in syntax 
(grammar) and vocabulary. Also understands some spoken English and can produce 
fairly complete sentences in English but with less than native-like fluency. His/ 
her sentences in English are somewhat awkward with regularized errors in syntax 
and vocabulary. 

Monolingual English (ME) ~ Understands all spoken English and speaks English with 
ease and complete native-like fluency and correctness. If any Spanish is under- 
stood or spoken it is no more than a few isolated words or expressions. 

Monolingual Spanish (MS) — Understands all spoken Spanish and speaks Spanish with 
ease and complete native-like fluency and correctness. If any English is under- 
stood or spoken it is no more than a few isolated words or expressions. 

Limited English/Limited Spanish (LL) — Does not have native competence in either 

English or Spanish. It may appear that he/she understands spoken English and 

Spanish but the oral production in both languages is labored, characterized by 

awkward sentences and systematic errors in syntax (grammar) and vocabulary. 

In Column 4, the Primary Instructor of the Instructional Activity should be indicated. 
Alternatives are the Teacher, Team Teacher, Resource Teacher, Teacher Aide, and Other. 
Select one ( ^ ) of these per Activity noted in Column 1. 

In Column 5, please check the Language of Instruction for each Activity listed in 
Column 1. Definitions of the four alternatives are listed below. Select a single 
category for each Instructional Activity. 

Language of Instruction 

Primarily Spanish . Instruction is provided exclusively in Spanish or primarily in 
Spanish with only an occasional use of English during the instructional period. 

Primarily English . Instruction is provided exclusively in English or primarily in 
English with only an occasional use of Spanish during the instructional period. 

Alternating Use of Both Languages -Both languages are used approximately an equal 
amount of time during the instructional period. As distinguished from code-switching, 
alternating use of the two languages is characterized by exclusive use of one language 
at a time during an instructional event. 

Code-Switching . This form of language involves introducing into the context of one 
language stretches of speech that exhibit the other language's phonological and 
morphological features. 

In Column 6, indicate the Language of Materials for each Instructional Activity. The 
alternatives are English, Spanish, Both, or No Material. Select one ( y') of these 
for every. Activity noted in Colxiran 1. 
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BILINGUAL CLASSROOM QUESTIONNAIRE (a) 
1 *KEY: BB - Balanced Bilingual 
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BE = Partial Bilingual, English Dominant 
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BILINGUAL CLASSROOM QUESTIONNAIRE (b) 



iME = Monolingual English 
M MS = Monolingual Spanish 
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BILINGUAL CLASSROOM QUESTIONNAIRE (c) 
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ATTACHMENT VIII 

Statements on the Stages of Concern Questionnaire 
Arranged According to Stage 
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Figure 111.2. Statements on the Stages of Concern Questionnaire 
Arranged According to Stage 



XtMl 

Bumbttr 



Stat 



STXCZ 0 

3 X doa*t knov vhat tbm iiiaov«tion i«. 

12 Z at nor coacarnad aboae this Innovmeioa. 
21 X am coBpl«t«ly. oeenplsd vlth oeh«r rMnga* 

23 Although X don't kaov abouc this Innovstion^ X as conc«xa«d about 

things in tho atsa. 

30 At this tiasp X as not inearascad in laamisg abou^ chis innovation. 

STASIS I 

6 X hava a vary limitad taiavXadga aboue tha innovation. 

14 X would liXa to diseusa tha possibility of usim? taa innovation. 

15 X would UJca to knov what rasourcaa ara avallabla LS. wa dacida to 

adopt this innovation. 
Xi^ X would lika to know what tha usa of tha innovation will ra<;ulza in 

tha laaadiata futura. 
35 X would lika to know how this Innovation is battar than what va hava 

now. 

STAGt 2 

7 X would lika to know tha a££act of reorganization on ay profassional 

status. 

13 X would lika to know who will aiaka tha dacisions in tha naw aystao. 
17 £ would ' to know bow ay taachiag or adainistration is supposad to 

changa. 

28 X would IDca to hava oora iofoistation on tiaa and anargy c otnmiman ti 

ra<iuizad by this Innovation. 

33 X would Lika to know how foy rola will changa whan X am using tha inno- 

vation. 

STJiGZ 3 

4 I as concamad about not having anough tiaa to organixa sxyaalf aach 

day. 

8 £ am concamad about conflict batwaan my intarasts and ny rasponaibil- 

itias. 

16 I aft concamad about my inability to aanaga all tha innovation ra- 

({uiras. 

25 X am concamad about tiaa apant working with aon-acadamic problans 

ralatad to this innovation* 

34 Coordination of tasks and paopla is taking too much o£ ay tioa. 



STAGS 4 

1 X am concamad about studants* attltudas toward this innovation. 

U X am concamad about how tha innovation aXfacts students. 

X9 X am concamad about evaluating toy impact on students. 

24 X would like to excite my students about their part in this approach. 

32 X would to usa feedback from students to change tha program. 



STACX 5 

5 X would like to halp other faculty in their •use of tha innovation. 

10 X would like to develop working ralationshipe with both our facxilty 

and outside factilty using this innovation. 

18 X would lika to familiarise other departments or parsons wish tha 

progress of this new approach. 

27 X would lika to coordinate ay effort with others to aaximize the in- 

novation's effects. 

29 X would 1 i V^ to know what other faculty are doing in this area. 

4 STAGS 6 

2 X now know of soma other approaches that might work battar. 

9 X am concamad about revising ay use of the innovation. 

20 X would like to revise cha innovation's instructional approach. 

22 X would like to modify our use of the innovation based on tha expari* 

•noes of our students. 
31 X would li3(a to datarmina how to supplemant» anhanee« or replace cha 

innovation. 
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Stages of Concern Raw Score-Percentile Conversion Chart 
For Stages of Concern Questionnaire 




Figure 111 •4. Stages of Concern Paw Score-Percentile Conversion Chart 
for Stages of Concern Questionnaire 
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Hypothesized Development of Stages of Concern 
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Distribution of Teachers* Concerns 
About Implementing Bilingual Education 
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DistHbution of Teachers' Concerns 
' - About Implementing Bilingual Education 
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ATTACHMENT XII 

Group Profiles by Amount of Experience 
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Professional Development Questionnaire 



PROFESSIONAL DEVELOPMENT QUESTIONNAIRE 



Southwest Educational Development Laboratory 
Division of Bilingual nd International Education 
211 East Seventh Street 
Austin, Texas 78701 



The responses from this questionnaire will be used to 
design inseryice education for teachers, and will not 
be used to evaluate teacher knowledge, skills, or 
attitudes, 

; January 1979 



NAME 



DATE 



DISTRICT 



SCHOOL 



GRADE 



PROFESSIONAL DEVELOPMENT QUESTIONNAIRE 



Please circle the number that best 
indicates the extent to which you 
desire professional growth in each 
of the following items. ^ 



1 . 0 GENERALTOFORMATION 



ERIC 



" r WOULD LIKE TO LEARN MORE ABOUT: 

1.1 the philosophy and theory of bilingual education. 

1.2 the theoretical foundations of second language 
learning and teaching. 

1.3 functions and patterns of. language use (socio- 
linguistics) . 

1.4 the nature of language and of the acquisition process. 

1.5 the differences and similarities between the child's 
first and second language(s). 

1.6 the individualization of instruction for different 
language groups. 

1.7 the implementation of inquiry /discovery strategies for 
learning. 

1.8 the Setting up of learning centers. 

2.0 {^^^^gJ^^^^^W^^2 

I WOULD LIKE TO KNOW MORE ABOUT HOW TO: 

2.1 group children according to language classification. 

2.2 schedule activities for different language groups. 

2.3 specify learning objectives. 

2.4 sequence learning activities. 

2.5 select materials for instruction. 

2.6 develop materials to teach Spanish language arts. 

2.7 adapt materials to teach Spanish language arts. 

2.8 develop materials to teach content areas, i.e., science, 
math, social studies, ±jx Spanish. 

2.9 adapt materials to teach content areas ^ i.e., science, 
• math, social studies, in Spanish. 
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3.0 I INSTRUCTION OF CONTENT AREASl 

I WOULD like' TO LEARN MORE ABOUT HOW TO: 

3.1 teach English as a second language. 

3.2 teach Spanish as a second language. 

3.3 teach Spanish as a first lai>gi:*age. 

3.4 teach English as a first 3i;Vv.^.\^e; 

3.5 teach and integrate cultu>- ::he curriculum and in 
the classroom. 

3.6 teach science. 

3.7 teach math. 

3.8 teach health and physici-l education. 

3.9 teach reading. 

3.10 teach social studies. 

3.11 teach fine arts (art, music, etc.). 



4.0 MANAGEMENT 



I WOULD LIKE TO LEARl^ MORE ABOUT HOW TO: 

4.1 organize my material and resources. 

4l2 collaborate with other teachers, teacher assistants, 
and resource personnel to improve student achievement. 

4.3 attend to Individual student differences. 

4.4 attend to behavior problems in the classroom. 

4.5 use feedback and positive reinforcement with students. 

4.6 foster acceptance and appreciation of cultural diversity 
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5,0 LINGUISTIC SKILLS 



I WOULD LIKE TO DEVELOP FURTHER MY SPANISH LANGUAGE 
SKILLS IN THE FOLLOWING AREAS: 



5. 


1 


the 


speaking 


and comprehension of Spanish. 


5. 


2 


the 


teaching 


of 


Spanish language arts. 


5, 


3 


the 


teaching 


of 


social studies in Spanish. 


5. 


4 


the 


teaching 


of 


science in Spanish. 


5. 


5 


the 


teaching 


of 


math in Spanish. 


5. 


6 


the 


teaching 


of 


health and physical education in Spanish. 


5- 


7 


the 


teaching 


of 


the fine arts in Spanish. 



6.0 CULTURE 



I WOULD LIKE TO LEARN MORE--ABOUT: 

6.1 the nature and content of the culture of the language 
minority group. 

0 

6.2 the history of the group's ancestry. 

6.3 the contributions of the group(s) to history and culture. 

6.4 the contemporary life style (s) of the group. 

6.5 the differences and similarities between cultures and 
the potential for conflict as well as opportunities 
they may create for children. 

6.6 how the effects of cultural and socioeconomic variables 
influence the students' general level of development 
and socialization. 



7.0 ASSESSMENT AND EVALUATION 



I WOULD LIKE TO LEARN MORE ABOUT HOW TO: 

7.1 assess student's language dominance. 

7.2 assess the student's educational needs in the 
subj ect /content area. 
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7.3 diagnose language needs and prescribe instruction. 

7.4 analyze and interpret miscues in reading and prescribe 
instruction. 

7.5 administer and interpret individual reading inventories 
(IRI) in Spanish. 

7.6 evaluate student learning progress. 



7.7 evaluate the appropriateness of materials for bilingual 
education. 

7.8 evaluate the classroom learning environment. 

7.9 determine when a child Is ready to transfer from 
reading in one language to reading in another. 

7-10 determine when a child is ready to receive subject 
matter instruction in her/his second language. 

7.11 assess learning capabilities of children (e.g., 
aptitude, cognitive development). 



8.0 I SCHOOL - COMMUNITY RELATIONS"} 

I WOULD LIKE TO LEARN MORE ABOUT HOW TO: 

8.1 incorporate community resources into the instructional 
programs. 

8.2 foster community participation in the schooling process, 

b 

8.3 obtain more information on community cultural traits. 

8.4 involve parents as participants in the instructional 
process . 



9.0 



OTHER 



ATTACHMENT XIV 

Data Organized by Grade Level 



FORT WORTH SCHOOL DISTRICT 
Kindergarten Teachers (N=13) 
(Rank Ordering of Highest Priority Items) 



Rank Average Item 
Order Response Number 



1 


(3.54) 


1 , 


.6 


the individual izati^on of instruction for different 








language groups 


2 


(3. 38) 


7. 


. 7 


evaluate the appropriateness of materials for 










u 1 1 1 riyud 1 cuuca L 1 uri 


3 


(3.31) 


7, 


.6 


evaluate student learning progress 


4 


(3.31) 


7. 


,2 


assess the student's educational needs in the 








subject/content area 


5 


(3.31) 


2. 


,9 


adapt materials to teach content areas, i.e., science, 








math, social studies, in Spanish 


6 


(3.31) 


2, 


.6 


develop materials to teach Spanish language arts 


7 


(3.23) 


1. 


,3 


functions and patterns of language use (socio- 








lingui sties) 


8 


(3.23) 


1 . 


,5 


the differences and similarities betv/een the child's 








first and second language(s) 


9 


(3.23) 


2. 


7 


adapt materials to teach Spanish language arts 


10 


(3.23) 


2. 


8 


develop materials to teach content areas, i.e., science. 








math, social studies, in Spanish 


n 


(3.23) 


5. 


2 


the teaching of Spanish language arts 


12 


(3.23) 


7. 


1 


assess student's language dominance 


13 


(3.23) 


7. 


3 


diagnose language needs and prescribe instruction .. 
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FORT WORTH SCHOOL DISTRICT 



First Grade Teachers (N=12) 
(Rank Ordering of Highest Priority Items) 



Rank Average Item 
Order Response Number 



1 


(3.58) 


7.7 


2 


(3.50) 


1.6 


3 


(3.42) 


7.9 


4 


(3.36) 


3.1 


5 


(3.33) 


7.6 


6 


(3.27) 


3.11 


7 


(3.27) 


1.8 


8 


v3.27) 


2.2 


9 


(3.25) 


7.4 


10 


(3.18) 


3.5 


n 


(3.17) 


7.3 


12 


(3.17) 


1.5 



evaluate the appropriateness of materials for 
bilingual education 

the individualization of instruction for different 
language groups 

determine when a child is ready to transfer from 

reading in one language to reading in another 

teach English as a second language 

evaluate student learning progress 

teach fine arts (art, music, etc.) 

the setting up of learning centers 

schedule activities for different language groups 

analyze and interpret miscues in reading and 

prescribe instruction 

teach and integrate culture in the curriculum and 
in the classroom 

diagnose language needs and prescribe instruction 
the differences and similarities between the child* s 
first and second language(s) 
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Rank 
Order 



Average 
Respon_se 



FORT WORTH SCHOOL DISTRICT 
Second Grade Teachers (N=14)' 

(Rank Ordering of Highest Priority Items) 

. Item 
Number 



1 
I 


(3.50) 


7 




aeuermine wnen a cm lu is reauy uo uransier irum 








rcuUiny 111 uric lan^Uu^c uu rcauiii^ i ii aiiuuiicr 


9 




7 


I u 


ueuermine wnen a cm lu ib rcauy i*u rcLcivc bUDjcuL 










matter instruction in ner/ms secono language 


o 
J 


(3.36) 


1 


0 


tne 1 nui V 1 uua I 1 zd u 1 un ut insurucuiun lur uiiicrcriu 










language groups 


yi 
*f 


(3.31) 


A 

4. 


Q 
0 


a LLC no uu 1 riQ 1 V 1 uud I b uuucn u uiTTcrcriLcb 


r 
0 


\6,L\) 


Q 

o. 


yi 
H 


involve parcnub ab paruiLipanub in une inbLruLLiunai 










pruccbb 


D 


\o. 10) 


I . 


7 


une imp I cificn ud u 1 un ui i riLju i ry/u i bLuvcrjr bi*rdLcyit!b 










■for 1 parni na 


7 


(3.14) 


2, 


6 


develop materials to teach Spanish language arts 


8 


(3.14) . 


2. 


7 


adapt materials to teach Spanish language arts 


9 


(3.14) 


3. 


9 


teach reading 


10 


(3.14^ 


1. 


8 


the setting up of learning centers 


11 


(3.07) 


2. 


2 


schedule activities for different language groups 


12 


(3.07) 


7. 


11 


assess learning capabilities of children (e.g., 








aptitude, cognitive development) 


13 


(2.93) 


7. 


4 


analyze and interpret miscues in reading and prescribe 










instruction 


14 


(2.93) 


2. 


8 


develop materials to teach content areas, i.e., science. 








math, social studies, in Spanish 


15 


(2.86) 


2. 


9 


adapt materials to teach content areas, i.e., science. 








math, social studies, in Spanish 


16 


(2.86) 


3. 


5 


teach and integrate culture in the curriculum and in 










the classroom 


17 


(2.86) 


5. 


2 


the teaching of Spanish language arts 
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FORT WORTH SCHOOL DISTRICT 



Grades 3-5 Teachers (N=24) 

(Rank Ordering of Highest Priority Items) 

Rank Average Item 
Order Response Number 



1 


(3.29; 


2. 




scneduie activities tor aittereni. language groups 


2 


(3.25) 


1 . 


6 


the individualization of instruction for different 








language groups 


3 


(3.13) 


2. 


9 


adapt materials to teach content areas » i.e«s science. 










math, social studies, in Spanish 


4 


(3.09) 


2. 


8 


develop materials to teach content areas, i.e., science, 








math, social studies, in Spanish 


5 


(3.09) 


7. 


o 
^1 


assess trie stuaent s eaucationai neeas in tne 








subject/content area 


6 


(3.05) 


3. 


1 


teach English as a second lanQ^age 


7 


(3.04) 


1. 


2 


the theoretical foundations of second language 








learning and teaching 


8 


(3.04) . 


2. 


1 


group children according to language classification 


9 


(3.00) 


1. 


8 


the setting up of learning centers 


10 


(3.00) 


3. 


9 


teach reading 


11 


(3.00) 


4, 


6 


foster acceptance and appreciation of cultural diversity 


12 


(2.96) 


7. 


3 


diagnose language needs and prescribe instruction 


13 


(2.96) 


7. 


9 


determine v^hen a child is ready to transfer from reading 








vn one language to reading in. another 


14 


(2.96) 


7. 


10 


determine when a child is ready to receive subject 








matter instruction in her/his second lar-^uage 


15 


(2.92) 


2. 


6 


develop materials to teach Spanish language arts 


16 


(2.91) 


2. 


7 


adapt materials to teach Spanish language arts 


17 


(2.90) 


3. 


5 


teach and integrate culture in the curriculum and 








in the classroom 



FORT WORTH SCHOOL DISTRICT 



Teachers with no experience (N=18) 
(Rank Ordering of Highest Priority Items) 



Rank 


Average 


Item 




Order 


Response 


Number 




1 


(3.50) 


1 . 


a 
D 


the individualization of instruction for different 










language groups ' 


2 


(3.39) 


7. 


6 


evaluate student learning progress 


3 


(3.22) 


/I 


D 


foster acceptance and appreciation of cultural 










diversity 


4 


(3.22) 


1 . 


/I 

4 


the nature of language and of the acquisition process 


5 


(3.22) 


1 . 


r 

5 


the differences and similarities between the child's 








first and second language(s) • 


6 


(3.17) 


1 . 


1 


the implementation of inquiry/discovery strategies 










for learning 


7 


(3.17) 


8. 


4 


involve parents as participants in the instructional 










process 


8 


(3.11) 


8. 


2 


foster community participation in the schooling 










process 


9 


(3.11) 


4. 


4 


attend to behavior problems in the classroom 


10 


(3.11) 


4. 


5 


use feedback and positive reinforcement with students 


11 


(3.11) 


2. 


9 


adapt materials to teach content areas, i.e., science. 








math, social studies, in Spanish 


12 


(3.06) 


2. 


2 


schedule activities for different language groups 


13 


(3.06) 


2. 


8 


develop materials to teach content areas, i.e.. 










science, math, social studies, in Spanish 


14 


(3.06) 


3. 


1 


teach English as a second language 


15 


(3.06) 


4. 


2 


collaborate with other teachers, teacher assistants. 








and resource personnel to improve student achievement 


16 


(3.06) 


4. 


3 


attend to individual student differences 


17 


(3.00) 


3. 


9 


teach reading 


18 


(3.00) 


6. 


5 


the differences and similarities between cultures and 








the potential for conflict as well as opportunities 










they may create for children 


19 


(3.00) 


7. 


2 


assess the student's educational needs in the 








subject/content areas 


20 


(3.00) 


7. 


8 


evaluate the classroom learning environment 
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FORT WORTH SCHOOL DISTRICT 



Teachers with 1 year experience (N=12) 
(Rank Ordering of Highest Priority Items) 



Rank 
Order 

1 

2 



4 
5 



8 
9 

10 

n 

12 

13 
14 



Average 
R esponse 



3.50) 
3.45) 

3.27) 

3.09) 
3.09) 

3.09) 



3.09) 



3.09) 
3.08) 

3.08) 
3.03) 

3.00) 

3.00) 
3.00) 



Item 
Number 

2.2 
7.2 

7.4 

7.6 
4.6 

6.5 
6.6 



1.6 

2.1 

2.9 

3.5 

4.1 
4.4 



schedule activities for different language grouDS 
assess the student's educational needs in the 
subject/content area 

analyze and interpret miscues in reading and 

prescribe instruction 

evaluate student learning progress 

foster acceptance and appreciation of cultural 

diversity 

the differences and similarities between cultures and 
the potential for conflict as well as opportunities 
they may create for children 

how the effects of cultural and socioeconomic variables 
influence the students' general level of development 
and socialization 

attend to individual student differences 
the individualization of instruction for different 
language groups 
group children according 
adapt materials to teach 
math, social studies, in 
teach and integrate culture in the 
the classroom 

organize my material and resources 
attend to behavior problems in the classroom 



to language classification 
content areas, i.e., science; 
Spanish 

curriculum and in 
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FORT WORTH SCHOOL DISTRICT 



Teachers with 2 years experience (N=n) 
(Rank Ordering of Highest Priority Items) 



Rank Average Item 
Order Response Number 



1 

1 


(3.64) 


1 


Q 
• O 




2 


(3.55) 


2, 


.2 


schedule activities for different language groups 




^ ? 


o 
c , 


c 

. D 


bcicLL maLcriais Tur insLrucLiun 


t 


^ ? RR ^ 


A 


o 
, <j 


aLLcnu LU 1 nu iviuudi bLUucnL UI T Terences 




(3.55) 


7 


0 

• c 


abbcbb Lilc bLUUcilL b cUULaLIUnal MccUb III Lilc 

subject/content area 


u 


^? dR^ 


c 


> 1 


Lilc bpcaNliiy aiiU LUlliprcilcilblUil UI -jpanibn 


7 


/ ? ZIR i 


Q « 


c 


Lilc ulIIcicilLcb ailu bllllllailLlcb Uc LV/ccM CU 1 LU icb anu 

thp DOfpnfial for conflict as w^ll as nnnnrf uni tips 
they may create for children 


8 


(3.45) 


6. 


6 


how the effects of cultural and socioeconomic variables 
influence the students' general level of development 
and socialization 


9 


(3.36) 


1. 


6 


the individualization of instruction for different 




(3.36) 






language groups 


10 


3. 


5 


teach and integrate culture in the curriculum and in 




(3.36) 






the classroom 


11 


7. 


4 


analyze and interpret miscues in reading and prescribe 
instruction 


12 


(3.36) 


7. 


9 


determine when a child is' ready to transfer from 




(3.36) 






reading in one language to reading in another 


13 


7. 


10 


determine when a child is ready to receive subject 
matter instruction in her/his second language 


14 


(3.30) 


2. 


1 


group children according to language classification 


15 


(3.30) 


3. 


9 


teach reading 



FORT WORTH SCHOOL DISTRICT 



Teachers with 3 years experience (N=21) 
(Rank Ordering of Highest Priority Items) 



r\ui 1 1\ 


rAV C 1 u^v. 


Item 




U 1 UC 1 


Dp c n n P 


Number 





1 
1 




1 


.6 


"hhp 1 nrii ui Hiia 1 "i 7a1"i nn rrF i n^l" niri"i nn "Fnr rli ■F'Fprpni' 










l^nnti^riQ n vn tine 


0 
L 




7 


.9 


ucLcriinric wricn a Lni lu ib icauy lu Liaiibrcr rruiii 










rcauing in one lanyuayc lo rcauiny in anuLncr 






4 


.3 


a'H'PnH "h n i nHi v i Hi 13 1 chtirlprrh H i 'F'Fp VPn ppc 
aLLcilU LU iriUIVlUUul bLUUcilL Ulllci cllL.cb 


A 




1 


.5 


une a 1 TTcrenccb ana biim lan lics DcLv/cen unc urn lu b 










\ 1 lb L aiiu bcuuriu laiiyuayc^by 


0 




2 


.2 


bcncuuic aLLJVJLicb lUi uiTTcrcriL 1 aiiyuayc yruupb 


c 
0 


I '3 on \ 


4 


.6 


t OS ter a cce prance a no appreciaLion or cui tura i 










di vers i ty 


7 
1 


/ Q nn ^ 
I J . UU; 


7 


10 


deterrmne wnen a cm id is reaay to receive suDject 










matter instruction in ner/nis secono lanyuaye 


Q 
O 


i 0 Qc ^ 

^ ^1 . y Id y 


8 


4 


involve parents as parti ci pants in tne instructional 










process 


Q 


. yb; 


3 


1 


teacn tngiisn as a second language 


10 


. yb ; 


2 


5 


select materials for instruction 


1 1 


(2. 90) 


1 


1 


the philosophy and theory of bilingual education 


1 o 
1 ^1 


(2.90) 


1 


3 


functions and patterns of language use (socio- 










1 1 ngu 1 St 1 cs ) 


1 J 


/ o on ^ 

12 . By ) 


1. 


7 


tne implementation or inquiry/uiscovery strategies 










lUi icaMiMiy 


14 


(2.86) 


1. 


2 


the theoretical foundations of second language 










learning and teaching 


15 


(2.86) 


2. 


7 


adapt materials to teach Spanish language arts 


16 


(2.85) 


7. 


6 


evaluate student learning progress 


17 


(2.81) 


2. 


9 


adapt materials to teach content areas, i.e., science, 










math, social studies, in Spanish 


18 


(2.81) 


3. 


5 


teach and integrate culture in the curriculum and 










in the classroom 


19 


(2.81) 


6. 


5 


the differences and similarities between cultures and 








the potential for conflict as well as opportunities 










they may create for children 


20 


(2.80) 


1. 


4 


the nature of language and. of the acquisition process 
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FORT WORTH SCHOOL DISTRICT 

Teachers with 4 years experience (N=9) 

(Rank Ordering of Highest Priority Items) 

Rank Average Item 
Order Response Number 



V . 


(3.75) 


3 


.9 


teach reading 


2 


(3.75) 


4, 


.4 


attend to behavior problems in the classroom 


3 


(3.75) 


6, 


.6 


how the effects of cultural and socioeconomic variables 










influence the students general level of development 










and socialization 


4 


(3.67) 


7, 


.7 


evaluate the appropriateness of materials for bilingual 










education. 


5 


(3.67) 


8, 


.4 


involve parents as participants in the instructional 










process 


6 


(3.50) 


4. 


,3 


attend to individual student differences 


7 


(3.44) 


1. 


,2 


the theoretical foundations of second language 








learning and teaching 


8 


(3.44) 


1 . 


,8 


the setting up of learning centers 


9 


(3.44) 


7. 


3 


diagnose language needs and prescribe instruction 


10 


(3.33) 


1. 


6 


the individualization of instruction for different 




(3.33) 






language groups 


n 


7. 


4 


analyze and interpret miscues in reading and prescribe 










instruction 


12 


(3.33) 


7. 


9 


determine when a child is ready to transfer from 



reading in one language to reading in another 
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FORT WORTH SCHOOL DISTRICT 
Teachers with 5 or 5+ Years Experience (N=32) 

(Rank Ordering of Highest Priority Items) 



Rank Average . Item 
Order Response Number 



1 


(3.13) 


1.6 


2 


(3.00) 


4.3 


3 


(2.91) 


1.2 


4 


(2.84) 


7.7 


5 


(2.78) 


1.5 


6 


(2.78) 


5.1 


7 


(2.78) 


6.6 



8 


(2.77) 


4, 


.6 


9 


(2.77) 


1, 


.8 


10 


(2.77) 


2. 


,5 


11 


(2.75) 


, 7. 


,9 


12 


(2.75) 


7. 


,10 


13 


- (2.72) 


7. 


6 


14 


(2.72) 


7. 


11 



the individualization of instruction for different 
language groups 

attend to individual student differences 

the theoretical foundations of second language 

learning and teaching 

evaluate the classroom learning environment 

the differences and similarities between the child's 

first and second language(s) 

the speaking and comprehension of Spanish 

how the effects of cultural and socioeconomic variables 

influence the students' general level of development 

and socialization 

foster acceptance and appreciation of cultural diversity 

the setting up of learning centers 

select materials for instruction 

determine when a child is ready to transfer from 

reading in one language to reading in another 

determine when a child is ready to receive subject 

matter instruction in her/his second language 

evaluate student learning progress 

assess learning capabilities of children (e.g., 

aptitude, cognitive development) 
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FORT WORTH SCHOOL DISTRICT 
Overall Group (N=104) 
Clusters of Highest Priority Items 

Individualization of instruction 1.6, 4.3, 2.2 

Appreciation of cultural diversity 4.6, 6.5 

Evaluation of student's needs and academic progress 7.6, 7.2 
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FORT WORTH SCHOOL DISTRICT 
Kindergarten Teachers (N=13) 
Clusters of Highest Priority Items 

Individualization of Instruction 1-6 

Assessment of Materials for Bilingual Education 7.7 

Evaluation of Students' Needs S id >^ademic 7.6, 7.2 
Progress 

Development and Adaptation of Materials for . 2.6 - 2.9 
Spanish Content Areas 

Understanding, Assessing, Diagnosing, and 1.3, 1.5, 7.1, 7.3 

responding to students' language needs 
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FORT WORTH SCHOOL DISTRICT 
First Grade Teachers (N=12) 
Clusters of Highest Priority Items 



Assessment of materials for bilingual education 7.7 

Individualized instruction 1.6, 1.8 

Reading 7.9, 7.4 

Evaluate student academic progress 7.6 

Knowledge of language instruction 3.1, 7.3, 1.5 

Teach secondary content areas 3.11, 3.5 

Organizational /management 2.2 
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FORT WORTH 5QH00L DISTRICT 
Second Grade Teachers (N=14) 
Clusters of Highest Priority Items 



Reading 7.9, 3.9 

Assessment of linguistic competence in second 7.10 
language 

Individualization of instruction 1.5» 4.3, 1.8 

Community Involvement S.4 

Inquiry/discovery strategies 1-7 

Development and adaptation of materials 2.5, 2.7 



EKLC 
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FORT WORTH SCHOOL DISTRICT 
Grades 3-5 Teachers (N=24) 
Clusters of Highest Priority Items 



Organizational/Management: Grouping and Planning 2.2, 2.1 
for Instruction 

Development and Adaptation of Materials for 2.8, 2.9 
Content Areas in Spanish 

Individualization of Instruction 1.6, 1.8 

Assessment of Students 's Educational Needs 7.2 

Knov/ledge of Teaching English as a Second 3.1, 1.2 

Language 
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ATTACHMENT XV 

Coding Instructions for Bilingual Classroom Questionnaire 
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ATTACHMENT XV 

Coding Instructions for Bilingual Classroom Questionnaire 



Columns 

0-4 TEACHER CODE - last four digits of SS#. 

5 GRADE CURRENTLY TEACHING 

0- K 5-6th 

1- lst 7-7th 

2- 2nd 8-8th 

3- 3rd 9- Resource Teacher, or combined grades 

4- 4th 

5- 5th 

6 AMOUNT OF EXPERIENCE 

0- never 5-5 yrs or more 

1- 1 yr 

2- 2 yrs 

3- 3 yrs 

4- 4 yrs 

7-12 (any other information which may be used for sorting purposes) 

14-15 NUMBER OF ACTIVITY SEGMENTS, i.e., number of repeated 15 column 
blocks starting at column 16 (a right, justified integer). 

16-17 ACTIVITY CODE 



Spanish • 


1 




Spanish as a First Language 


Language 


2 




Spanish as a Second Language 


Arts 


3 




Spanish Reading 




4 




Writing/Spelling in Spanish 




5 




Other 1 


Engl ish 


6 




English as a First Language 


Language 


7 




English as a Second Language 


Arts 


8 




Reading in English 




9 




Writing/Spelling in English 




10 




Other 2 


Major 


11 




Science 


Content 


12 




Mathematics 


Areas 


13- 




Social Studies 




14 




Other 3 


Minor 


15 




Musi c 


Content 


16 




Art 


Areas 


17 




Physical Education 




18 




Other 4 
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Attachment XV, p. 2 



Columns 

18 CATEGORY CODE 

1 - Spanish Language Arts 

2 - English Language Arts 

3 - Major Content Areas 

4 - Minor Content Areas 

19-21 TIME ALLOTMENTS - right justified integer in min./day; for noncontinuous 
activities, determine average daily time allotment in min./day. 

21-27 LANGUAGE CATEGORIES 

22 - BB '^0" NO 

23 - BE ''l" YES 

24 - BS 

25 - ME 

26 - MS 

27 - LL 

28 INSTRUCTOR 

1 - Teacher 

2 - Team Teacher 

3 - Resource Teacher 

4 - Teacher Aide 

5 - Other 

29 LANGUAGE OF INSTRUCTION 

1 - Primary English 

2 - Primary Spanish 

3 - Alternating use of both 

4 - Code Switching 

30 LANGUAGE OF MATERIALS 

1 - English — 

2 - Spanish 

3 - Both 

4 -■ No Materials 



(REPEAT COLUMNS 16-30 as many times as necessary to record each activity 
listed on Bilingual Classroom Questionnaire; continue on additional cards 
if necessary, skipping first 15 columns. The number of repeated blocks 
is the number of "activity segments" entered in columns 14-15.) 
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ATTACHMENT XVI 
5CQERR and BCQTAB Programs Deck Structures 
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ATTACHMENT XVI 



Deck Structure for BCQTAB: 

(1) printing request card: 

Col. 1: printing of individual (summed) activities occur if a zero 
appears, and is suppressed if any other integer appears; 

Col. 2: printing of activities summed over a classroom (individual 

teacher summaries) occurs if a zero appears and is suppressed 
if any other integer appears 

(2) title card: echo printed at the top of the general definition page 

(3) data cards: any number of cards occurring in blocks by teacher number 

and organized within a block by serial position of activity 

(4) end card: last card consisting of a '99' appearing in cols. 14-15 

Deck Structure for BCQERR: 

. (1) title card: echo printed as the first output line 

(2) data cards: as specified above 

(3) end card: as specified above - . 
Usage procedure: 

(1) get printout of data cards and check the following 

(a) order by blocks of teachers 

(b) order within blocks by serial position of activity number, 

(c) number of activities corresponds to number specified on 
first card for each teacher 

(2) run deck on BCQERR correcting any errors indicated 

(3) run deck on BCQTAB after placing printing request card on top 
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• .Cui'.Vli-; L.v.V: i-..), LSUii lul, i.:;LA,.1 It,), u'-iLA.;-.. !•..)» 

* ' Li(':i^' io), L:).''\'./i lol, lii.'.K i J, L'.!;'.iv:; , 

* (c), LS'.'A.i L'i•.^^•.i i-lf L,:.".;'' i.'h 

* (o), L5U.:i (cl, L.v;n..l I .J, L-:.;.;. (Jj 

* I.<U;-, li'iiLA:-:, IHi^Ai,. Ir.;?Al, 

* ir.;l5o, IL;U::, lTi<?.i5, U.^.'A!:, 
V , I'.r.j.'iS, T'Lj-i.'-, I/n\^AS, l;'..^CAi-, 

. * . ir...AS, IT;;i.\-, ITRCA3, UKCl: 

OiCLA-ic i-ilSC- LLA.^-iJiJi fVUA.^i.E-: UN,:;: Mrlllh:^ l\ 'J.- 

luTAL L/OaTM .S = H 

Cl.r ''J.^ 1.''A!h'', ICLA.IOi lOTCH, IJA^I 

IrlITlALi7:i 'tCi, .:, Ai^O 'i Ai^^AV:; Til ZcRO 

DI;eJS{:)l iACi'.Y (3')), i:LAi'iY (Ivu), ir''T<^ (iicJ 
l-:.:'JlVAi.:vj;:;; ( I;.ACi ( i) < lAUliYl I ) ) , 
^ (:.';LCi(I),iCLA:!V( J), 

, {,.:;.L/r-)(l),lTOUnj.)) 

OATA 'lAcr.r/, i.i.v^y, iToiRv /j9, [90, iii./ 

ljIMEN!iI(l;i nil hKH.",Y I J H;jlO DATA i-drl A CL^iViXul.^ UsH 
i;i,-i::')Si;jl .-tAT (^iiJ, !■:) 

pr^S. T ALL :u!jsrv.r:. ■ 

* i-iAi, ;.:;vj, LXi LSfi; /'•>, 4, 4, •,/, 
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* i.^.f.;CJ^^/^CAT,;■':\ll^i,HATd;)Ti^lATB!i,HAT.J^^^^^ '.;\T, I u., Attachment XVII, p. 19 

« IL,:"''.IL1>.''JL''. /i,2,3f4,5}6f7,o, ),i'.,U,.,-/ 

(ii'-W) r-.i;-i .-LA.; liDlii-Vfl'-lG liir-Hi.;.!. u.. -Iill' [ iri-'i -lii' . 

A.iVC ^AL.J, O.^wKiiJ II' U.'}^ 1^ ^,±1 I i'^ ^^j 

v:S'^:ClIvVLi ) .;''.) Hi iV) vi.i .'l.Jii.jiJ ^.i , • MJ!<i» 1-4 h". I ITL.: 

i.v/i iij - I 
i .';\i'(!iJ) - ■! 



.. , r J ,-,.V\''r o;''.,, S !i,f' a.; 



11 n/xiifi.'.- (iCi^ui'i MAi:/if',iJ)) io,!-),. 

I. J IF lICAUiij - 1) 



Hi.' A - t 



ik:A[' (9,l.Ju7) ( (;'l«rii,J), J-1, iiA/vD.Vf), I-I'v'X, .J'v:') 

I^;rA II.) La + I'.C/.-lO 

Si:T All C A^-.^V^ Aiii) VMU'^iilfi T'i Zr.K:it 
rHTiALIZ;:-Ii;^T.v ti/.i:- TO .^kHCcSS a ilriSSi'lUL;-, l-uII, I'ni 
ALL .vi\r'.,:. sill. Ti; /.cRi' 

lij C;.LL J;'i?.y.'i rJCLAKY) 
.Oil tj) aATl iX-lj Imij i I 
li' (i'l.\r(.;;:TI.';..f :''T.'.CT] - iTU .ii;! '.Ojai.;, : ) 
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AO'' ;'\,. Ti'--. 'j. A;^r;Ayo ri..: . ^cfivifv ;r:;;i;,...\/,ri:. ; 

R = .M'ATIiitHArici) 

I:,;ACT(..) = !.S:u.Tlr.) + . il l Li,,. V! f 1 1) 
K MAKl.lfi-l.ii'Lh) 

L,-.;-.':r(.\l - l.i':/,.JT(fv) + n;il'il:ijr.'.l'firi) 

it- ( yi,ci,iy 
n (:'j:iTiniji: 

Aji: T.i :'H: As>P;UM-^lATn J AiCKAV 

J.i^l = ,vVr(I\',/.rtTuMf) - i ■ 

I!- (JX.-'il >';iJ0,3C 
3.) J.-;i-?. = /,AT(I.<,/.ATL1) 

bJ TJ ii;,J:i,:17,.V/), Ji'.P.^ 
3.) IiiiflA 

bj ]i; '.MJ 
3'; IfJ.;ifi'l = :iVf(I i,i':ATTi,-,l 

fjj f.i ■V.I 

'is/ rA';ii:'i = riAi"{i:,,;ATri.',) / ■.: 

CliJ -i7 J-.-i;-.n K.ii-L 

IF I1AT(1.\,J)1 V/,47rV3 
4:; LjPCv/IJ-.il = I.M'CrtlJ-.:)) + Ivi',Tlf': 
4'/ Cli'^fDiUif 

G,i TO Xi 

IF I iifl v.! 

s^5a:ich THi ...ijAi.vi.^; Arri'/iiir:; in :^^^t nj^-i .iiiu ..uUiiv .i: 



Attachment XVII, p. 



■.."ID.:) • 



Attachment mi, p. 21 

5;) IF IIklI ! • - 1'!) ;>'ft :>M,)/ 

Ir r.;Jt'f!,---.l-Ci) - i.ilJjr./iv.j)) o;),.;.;)?' 

i:,JH I,: '.I.v.TI - ti.. 'i.. 
o'J I'i ■ 



i'.. I';.' I 6.iiccii:;/t'".:l ) •■'-•'i- 



0.' Ur.'. 



C.',:..L -^..ji.a (LvuCSf Lv\vTt 

I''' /If ■ 



6o CALL 4<;0i<Y ilJiXc, l..'*!.!. [SiJ'Jl 

CAL-. A.;:)kV (LIlC;:, LImIT, ll'li^l 

CmLl AlJilRV (ir.LCL, Li'iACr, LiiMu) 

CALL auijky (LolC:':, LS\i;r, lsi^u 

Go TO /O 



6? C;;lL V i'KY (loPCA, LSACf, LSnU) 
G.! T'l /'.; 



ERIC 
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'..10 1.-, 



Attachment XVII, p. 22 



r C 



/..' ir ('.iUi'A:,i) 

CALL il U.-i^I) l-f'-' 

c.AuL ii^:!'; '-i'i'i 

■.•,.1,1. r;,"v:i (..Al'ii I.;,' :Tv::i)i 
/■; ,■:.■;■(! i ) - I ' 

Ca;,.l P':;;;,..; (.liicsi, lilcs, [ili/., lIi..) 



\> "I U 



l:;?:..^ l!.^.C>, LSLUVi, U^U'^n I'-u;^, lv!Li/-i 

iliU,:.!,;) 



. CALL .^OrMV (i:>La.i,.].-iLi..c, iriC-i, i:.v) 

C\LL PCcfJ'; (ULC::ij LUC/-) H'LC'., LlJ.-) 
■Caj. !^r.;-;ii !L i-Ci, L:.LC^, IIlC.;, I'i'U) 



.-I 



uu. L'pi.^ il/Cm i.^'''^-> i-l^^'-^'i' L5r(;.:i, i v:.^, 



^4 L;i.>:;-(:) - L.;:'..:4(i) - < ■.'-'■-id 
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, L5CCWli) = LSPCWd) + LSSCViil) 

83 bCC/ilil ^- L;AaI1) + lSSCA(I) 

^ c,>a. (Lr.'-cii, Ls;;.,i, isccsi, I'I.^Sj ii.'.'-yf 

•u If. ' 

1 i •.// i~I > Lli •1 ; 

Lj-:i".li) •• I. -v. ■.All) - LSCCi'l 



Attachment XVII, p. 23 



Dii i-ii i:y.v: 

Ir (LS'Cvid)) i:rr3i,;:i 
rfH IF (LSLC.:i(il) );'f9i,h: 

LiL//;i!) - i..>U.i(I) + LSI.i/.llil 

•7.1 Ci.;il; li'.w,. 

UiLLVv: .V",; i^Mi AaY C'.ir.'uvf ;''.v:h i'c;^X>u':. ! . L.;: .'.-.;Y^; r .-a ..Li. 

1 i-M.; L:.i]i.' 

i) It- (I.Si'Cj;(I)) li.il, I l l' 7 -'c 

■h LiPA'id) = l.S-v^Sd) + l.jf\:;;ili) 

L'.jP'liilO = L..HA\u(I) + i^.O 
lU.J ':.;:jl'\"J!: 

. !:■'; 10:; 1=1* LSiiO 
IF (L!iSC:ii(Il) 103,103,103 
10.3 Ir (LSSCddl) ilJbd'liiiUb 
loi) LSS'tSdl - Lyl'uldl + LSSCSld) 

LSS'\J.HI) = lSSA:si.(1I + luu 
103 C-'Jifili'iui: 

.' COLLAPSC 'iVuK C!!..!dI.jf.O Cu.ilrNf AR.iA ^siRCNTS I.'^ .l^YS rOK .a I. 

: Di, ill) 1=1, L.;vJ 
IF ('..sccuini riwiUtiii 

no IF {L;..:CLld)J iii,lb,Uj 



o'^^SiLMfflllllllf . " 16^ 



Attachment mi, p. 



•Gel' :<;a".t -^m v:nviTY su,:;d. •\-:iiTLi; AT r;r- ixp a > 

I!- (NCP(;!.A) l^,C,llS,).:'i.. 
IIB CALL PHTCi.A 
i;:u IGLA,'.iG s ICL.^ ;., f i 

CO.-iPJI'.: ?c/X; iT3 i-jK .:i)LLAi\-;r.'r'i OV, a ALL CLV)Si.'!; .'.U c.r ;:i;L.V:Ci 
AuflVlfY (la:;? rih iAS, ANU Oaj \iv<'r,'.ii 

12? CALL l;^?::< (LSiAS, LSLA:^j, L5LASI, LSLAEl, I :uui\ I'/i,..:, Ii.;.,;;. 

C.;l. L3P:.-H (LSPAS, LS'ANO, LS?\S1, LSl^^ei, l-l^i.^Ai, I.'-|?A.-., IT-v-.Vi, 

. - I nvPA- ) 

CALL L.:?:*-; lUiA«r LjjA;'^0, LS$A$1, LSwC"!, L- o^S, I ■•.'ib. ir^i.-^b, 

* ' r,-:<5.'..') 

Call L5?-K ILoCASf LSCA^^Of LSCASli LSCaEI, ,f:-,.iuAS, i. A,.-;, I 

* U;!CA:) 
CALL PafHiT 

.SiJ,"' 



ATTACHMENT XVIII 

BCQTAB Program 
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P 


rUc/il.i (J.\PVAL) 








ATTACHMENT 
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T 


i. i 


Vl i"v I f u 


~ K X t'v i'l 


S A o 7 i • 














2001 Fo'fl'l. ,T 


( y.y 7 


t 








.J 1 


) 










2002 Ft ;;syiAT 


I • . . T 


1 










1 i" i . 










200 i FuKT'lAl 


( : 7 


1 




T Auhl ' iG 


c A.-».:U 11: 




O 




: 1,..? ' 


) 




2U0v FUk>iAT 


[ -.A 5 


1 




, 'J c { s 'J 


- ACTiVI 


r I 


.i 




• i- I.: 


• ) 




2005 FCiiMAT 


( . .. , 


1 


^■iL' /iis 1 


•r Mi;vrvi 






PI - 






i" ■< T . i 1 


, i 




;.t,.' { 






















2006 ri)U«'-: Vi 


(o 






C/v Tr:Gu:<Y 






n 


/i TY 




,. ■• ' ,1 ' } 




2007 Fi:: :;M \T 








l ei J y 


i 1 ( A'i . 


^ : \ 


]■.:■;; 






! i ■-. .; r i V ). 


i' ( . 




) 
























( 6 .( , 


fl 






ciFiCAri 




1 i 




. I T / 




, F ) 


2 00':) Fvii;<aT 


( o K , 


S 


MVAl.I j 




L.\' iG'.v^'.G 




'.J r 




■ill I 


; •- ; t [ V ! r 




























2010 FUk-^aT 


( i .»A J 


1 


i;:VALii:« 


f:j»;E Fij:< 




i 




.a.:: T 




C "I" ( •/■ i r / 




+ > , i;: ) 
























2011 f.jk::av 


( 6;C 7 




I ri Valid 




l.-F^MGiJAo 


- 




i-.-.vr; 


:or.r 1 




t V i 


























201.! r\;K ^ O 


(6.1, 


t 


i.iVAi. f 0 




L Ai\'*3U A -.7 




F 


• T ■ ■ r 




I ■. .iCTiV 


1 rv 



2013 Fv.::-o;AT * i\^..L /.t.<0 LAiioUAGl- OF fU..r. ,T : .■. V t:v>..Ks I . t H u;.'. riVliV 



CLUE F-..ii; .'-Riwri 17 l;';K':i1< MtSSAbi^S iiASSiJ 0 ■) PAS/. 



1 WaIT^ I >,..t.i::L) 

I W,vITii t3,.-jC:-') 

•M: rL',t'4 
^ W:<ITF. { 3t .;-' ^-0'- ) 

6 Wi'i n'ti ( i , /. IN 



17u 



00 



T COPY AVAILABLE 



ERIC 



«:: n ri' Attachment mil, p. 2 

. ■ H,0'; ;. i : ■) 1,1 • ■ 

■) W.UI (^,^1/ ;) i;.: 

iL '.'iUTl-: (jjiOll) li 

12 KaIIi: lifluli) I;. 
■ 'RC-IiJK;v 

1.') tiUT': (i,iGi3) I'l 



172 



ERIC 



Attachment XVIII, p. 3 



1 



l-OkHAT^ jS' : K ; l-!i^H-: 'ifl-u ClliJ, 
A.i[) rtHITt I'-mCi-I:;''. llU -f 



1 ■) 



;!>J--i iV:''!?lT {/ iXjcOAi) . M • - 1 '111 

•OU:) F.v.lir (i:oI:lrn,ll4,i;r,Mi:.S[I,l;iIl»lU(i-'l^'J|'''-''^''^'''l'' 
iOO/ f\m'i'J (ri6,'i(I^Ii.IJrUtll»I;.>Ii^f^''^'i^''^'^^'' ^ , , 

p;■i;^^>;^ (/ ix,'LK;^iiAS.OuT:;cT::..: ri.;^ ..v M-i? = ' 

tlll-;cii5(:li'i n 'l!..;- '-!u'>(J oUi-rl'.^ AiiJ ''"'^l' "•"'^'-''^ 

p.;:S!:r ALL CUiiSln.I:. 

■ '.TA LA^L;/,^:ACA;■^D,l^A^i;AT,>:A;;^\CT,/^v,'^■,l:^^;/, 
,-\r:;,,T,i'..a(:;Vr,f'-ATTIH /l,o3/, 

^ .••,,U[S,i^iATLl,iv'VlL,: /bii llfl?./ _ 



rh,: ,.,ii:- iEA ii' OA.!!... ML i.Ar ^v/ r-m .^.^i 



1 



t!) ' .I'--!, i,;,aJ;,T 

RlW ICTi;i-„IG,-.AlJc, [':a.',I;((;T\'iJ, 

( j^i, i]x,v)h[], 1-1, iu:,.,„ij) 

3 WaIT!: (-ifiiii:.) I' l.,-: 
■ GO [I'l L 

't- !l- (iAvl'll'; - L(i:/[ii;j) Lvljl) 
Ilik>ll., = I;,':!:.!:! / 

■ 1;'' I [Ci.ijii 

h lUd - ILL'; + j 



Attachment mil, p. 4 



ocT Tj h.LS,. (;;) AiJ Ilk IT:: TlACHcR H.;:A:'Ii;i. 

. WRlTb 13,1013) IDTCH 
Si^i: . 0 -jiri 

I' (IC'iC;;) ,'j,...5,>L' 

,GkAG£ [AuuHi': o lil v 
2:) IF (IG.(A„i..) 3vrVJ,^:7 

If liaVV., - ;■) 3",/t -J ■j/,Va 

.i;; Call pRi.-ru C;) 



B3 Ir (IL-Xi') 



ho 



3/ C«lL ^-^^ 



Attachment KVIII, p: 5 



Ai.IIVlTY Oii i i-'"' 



Up IF (IlwCT ' 



il li3,i.i.)tll:' 



]2a IF (iViC; - 111 

I: (•.•,'C; - i^') 
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i'V' i:- !i ;:Ci - l.i i:'iJ,i:.Si:i Attachment XVIII, p. 6 

riKi: ULL'T:":!!!": i iii 
Vr; CALL PKu-'A (,:) 

Lj C •> 1 ,■.■ot.^I ^ •' >'A 1 

I-!-.' H.. V. ; 0 

, ■ Ir'( .tJ)} l.ii;/iboT.bJ 
Ipii lr ('lAni.ijJ) - U ii;J,l::;^jl':>j 
133 Cv.L P.<T.:a:; (;j 
U.-!; 1 ^ I 

Ir 15o,l57,r)o 
IS7 C^iLL fKT- >K 113) " 

IS C/ifiGu.^y: I 5 

1>J Ir- (r.^Tdiij^'lAiiS)) U;!;,I6G,iv^ 
ir C'Arilt.fr;'^.!'::;) - 31 I'ijjibjjio'j 



H C,i'3i;„l<Y: 1 iiJ 4 

16> Ir UHUil'^ai]) lc;/,167,LV3 
16j if (MAidn-t '.ATLD - 4) 17G,1/U,iy/ 
16/ CALL PkTcKH (.1) 

Lii CATr:Glj^Y; 1 \u 

in I' (-I'll (I:-., ii- a ■)) [hAi'^iU^i 

ITvIr {N!0.i(In,IU.L:..) - 4j 130, H^U;!'/:- 
17:) Call P,(f[:.'.i< {.?) 
W CWTlNUf. 

WRITti •■IDTL Ir t.u •. ?.H-.1S iv'Ei'.E DI:TtCTEJ (Ib-iK = 0) 




1 0 r> 

lou 



IH (liiriRI ii>7,ic5,ib7 

iOl ho ('i I 

i' I 'ji'' 



ERIC 




IS 
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Example of Printed Output for BCQ Data 
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o 

ERIC 



. „ .,v. . JAFa - ^j><i\:jE 1 JULY io, 1979 



Gc'^JEkaL DfcFlNlTIU JS A nIJ AbBKLyiATIU 



i. PA.<T ICI r^AThJ si HtKCc/il: THIS PrKCtMAGE PJl)ICAJES THt h^r.HCiz^J 

GKUuP VNbKl: PAKT ICIPa >jTi I .nI THE ACTIV 



ACrivITY TYPE GKCiuPI^iGS: 



SPA.JiSH LA.'JbUAGE A;^TS: 

5PAi\*I5n AS A FIkSF LA.^JGOAGt 
SPA vilSH AS A SL-CU'Mj .LA.JGUAGt 
KcA'jpJb Ivf SPA.NlISh 
WKl TI Jo/SPLLLIi>iG Iw SPAWISH 
OTHtK SPAfsllSH LANGUACc AKT:> 



ENGLISH LANGUAGE A;<T5: 

ENGLISH AS 4 FLnSF LANGUAGE 
L-'^^GlISH as a SECrjriL) LA.'JGU AGE 
KtAOING I.M f^JGLl SH 
Wf<IT[NG/S?lILLI.^iu 1.4 E:\GLISh 
GTnE*^ t-NGLlSH LA'^GUAGfc ARTS 



I 

I 



ERIC 



LANGUAGE GKUUP AbHKt V I A T I HiV^S : 



I 
I 



' BALANCED D I LI NiGl 
= PAKTIaL BILir4GUAl 
t^S = PAkTIAL BILINGUAL 
ME = MLIiNJULI.^JGUAL ENGL| 
•MS ' MU.-jOL INGUAL SPAN 
LL = LI Mr rtD ENGLISH/L 



4 

JAL 
'1 

'Ml 



LcSA LANGUAGE GROUPS CdNSIST 



OF BSf MS, ANl) LL STUDENTS 



I 
I 

I 



I 



ATTACHMENT XIV. 



to l:i THt DATA ANALYSIS tiELUW 



I ME li WHICH Lirjt uR ^'lU-^E STUDENTS OF THE SPECIFIED LANGUAGE 
G'^UUP GF ACTIVITIfii I^jOICATEO 



I 
I 

. r 
Ml 



lAL srujj'^ 

LR MA J UK uJ^iTcNT Ar^EAS 



i 



MINOR COrUE.MT AREAS: 



MUS IC 
ART 

PHYSICAL EDUCAFIGN 

UFHtK MIiMOR CONTbNT AREAS 



i 

4-41 SH DUMINANT 

I 

reo spA.MiSH 

I 



T£.iCHt:.< ID JUMr>tfi< = Sy4'36 | 

ACriyirv: E>lGL.IbH AS A SECUNL) LANGUAGE TIj^E AL LOTj^iENT : jL 

LA>iGUAGE Ot i NJ^jTr^UCT ION : J 
MIN/OAr Pt^CENT 



AL I'L-K JATI NG 



t 

ACTIVIT/: :4Ariii:y;ATICS T ME ALLOT.MlvIT: i8 

* pr<IMAKY I MSTKUCTO.-^: * LAi'iGUAGE UP I S I .<UC T lU ^J : ■ 

* r^.I.4/DAY PEKCE'^jT - MIW/DaY PEKCEBT 

iUO * PKIr:A'^, li^Y ENG U U 

0 Pi^ IclAP. ILY SPUN J 

0 ^ ALFlrKA*^ ■ I *JG 18 10 

0 - CUUt SWITCHING 0 0' 

0 * 















PRIMAKY 


INSTKUCTUk: 














* 






Mi.N/OAY Pl 


kCEiNJT 






Tc ACnE K 


0 


0 






TEAM TLACHEK 


0 


0 


T 


* 


kE 5U JKC r 




100 


T 




TtACiiE-< mIDE 


G 


0 






uthek 


0 


0 


* 























20 


lOOH 


0 


o" 


G 


0 


U 


1 





Tc ACHEK 


16 




TEAM TEACtiEr< 


0 




KESnu.^CE 


U 




fiiACiiLK A I C'L' 


0 




liTHf:.^ 


U 



I 

a" 

J 



activity: ENGLISH AS A FIKST LA-NGUAGE T I-iE ALLUT.-icNT ,^7 

:li^fi:-::^i^:^:;t^:^*::i: V /.^c 4: ^ =?c '4= * ❖ ^Ic :Jc --J: *^ - ^ 

* ^Rl.-IA^ INbTRUCTO^-l: =J= LA^JGUAGE OF Lsi S TKl T I UN : 
« Ml.j/UAY PEKCENT ^ iMIN/DAY PEi^CE 

* TEACmEH 27 100 * Pi^. I.SARILY ENG 27 lOOB 

* TEAM TEAChEK 0 0 - p:-^ f.MAi^ IL Y SPAW 0 o| 

* KrSUUKCF 0 0 * ALTcKNATING 0 0 

* TlACHER AIDE 0 0 uJOc SWITCHI'^iG J Om 
UTHEK 0 0 - I 

r^:-;:.-?;:^ :X ^ -i^ 4= « * * * ^ * 4: 5<t ^ » * « ^ <c * * ^ .-Jc ;4s ^: >>: ;;s :;c <: :{c ^ ^ :f: 4^ ^ <e 4^ sJ-- 

ACTIVITY: oPA.JiSH AS A Fr.-<ST LANGUAGE TIi^^E ALLOTMENT: J? 

:{£ .{f :}c ::c -i; 4s * * * 4c 4: V * 4/: * 4s ❖ *^ * ^ 

<c PKIMAKY IN:d TKUCTUK: * LANGUAGE OF INSTRUCTION: B 





Mlol/0 


TEAChEK 


Z7 


TEAi-1 TEACHEK 


0 


kESOURCE 


0 


teachlr aide 


0 


OTHER 


0 











R C c i>i T 






MI N/DAY 


100 




PRIMARILY ENG 


0 


0 




PRIMARILY SPAN 




0 




ALTERNATING 


0 


0 




CODE SWITCHING 


0 


0 

















0 

iOO 



I 



i 



:;c:}e#:*e:{e#« 4e4e4e4c4c4c4<4c4<4s4c4c:*^*4c4c«:^4c««*':-.if4«*«:v: « 
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^^^•^GuAGtf OF .^ATSf\IALi2 * LANGUAGE GKOUPS INSTRUCTED: - 

* PARTICIPATION 

MiNj/DAr Pc^<Cu/jr * MIN/UAY PERCcNT « 

^PA-J*^>H 0 0 * Bt 100 - 

^;JTr< 0 0 =i= dS ^0 100 * 

J'i ^'.'^ItK 1 AL^ 0 0 * ME 0 >ir * 

^ MS zdO 100 * 

« LL 20 lOJ 



i 



•r^ -r^ 4^ A' -y' "r- 












i-lA r^^K I ALS • 




LAiNibUAbc GKUUPb 


I MS TRULT F D : 


















Iij/[;AY 


P£KCEr>iT 








PtRCbi^T 




0 


0 


* 


OR- 


18 


100 




0 


0 


■nn 




IH 


100 




Irt 


iOO 


■nn 


bs 


18 


100 




0 


0 


■nn 




0 


0 










MS 


18 


100 










LL 


13 


100 


•is 


^fi ^ :{i 






:;c 4: ;^ * * 








^ 4^ "T* 2JC 


























MATtKiALo : 




LANGUAGE GROUPS 


iNSTKUCTtrj: 














PART ICIPA n J.M 




IN/ DAY 


PbRCtNT 






M I,M/aAY 


PtRCfciNl 




















lOu 






27 


lOu 




0 


0 




Dt 


2 7 


100 


* 


0 


0 




BS 


0 


0 ■ 




0 


0 




/^E 


0 


0 










>'iS 


0 


U 










LL 


0 


0 





*% ^ ;jt ******* ***^c«***«;;j:):;;i:je*«« ******** *«««*«**#** 

* * 



.NjO hATr^ials 

^#«#***4t ##***«**«*** ***«#***«********************************** 



r^ATEK lALSs 




LANGUAGE GROUPS 


INSTRUCTED: 
















PARTICIPATION 






N/OAY 


PEKCtNT 






MIN/UAY 


PERCENT 




< 


0 


0 




bB 


0 


0 






^7 


iOO 




tiE 


0 


0 






0 


Q 




BS 


Z7 


100 






0 


0 




ME 


0 


0 


* 












11 


100 




■ \ 










27 


100 
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TcACHEK IL) .'jUMBEK = 9A3o 



ACri >/iry: wRI TL^jG/ jPELLIiUG rlNCLISH TI/,e ALLQTi^tNT: I 

* ?KI.'tAr<Y IWljTKUCTOK : * 

« ^« 

^U.^i/DAY PEkCENT ^ 

100 

u 

0 

u 
u 



LANGUAGE Uf ['JSTKUCTUN: j 



9 

"D 
0 

u 

0 



* Tc'AC.IcK 
- Tt A -1 FE ACHUK 

* kESUukCE 

* TEACrlt-^ A IJt • 

<^ UTHtK 0 0 « 

.;c :^ :^ ^ <s V 5^ J.'c ^ * y :r * V * ^ :4c :;c :;c ^-^'cV.: ;if^:;t3;c;i::;c:;:;;::X^'c*3:«=I;**4:s:'o^:::5:;=^^=J!4:i'^*i;j5*:** 



« PKIMAKILY E >lG 

* Pr<IMArlILY SPAN) 

* AL Ffcf^ NiATI >JG 

* CODE SWI TCHI NO 



0 
U 
9 
U 



0 

0 

iOU 
0 



ACTIViFY: PiiYl,lCAL EDUCATION Tlntz ALLOTi^iE^T: I 

* Ph^I-'iAkY l.JbT^UC for: 



^ TCACHEK it? 

* FcA'! FEaCHEk u 

* KtSauxCF 0 

* TE^iCriFK AIDE 0 

* OTHLr< 0 



4::;:.-;;:;: ;.-s;i:;;t ;ic .^c :J: <s ^ ^ :J: ;ic * sjc :(c i-: <i -ji * ^ ^ *: 4: 5{: * ^ ^ « 4= « « 











1 






LA 'JGUAGE uF- 


I.>jSTKuC 


T I (J *>J : ' 


KCENT 






••1i.'>j/DAY 


pekce.^^ 


i wO 




PK Ii^iARI L Y E -Jo 


0 


0 


u 




P.^I.'IArUL/ SPA.J 


0 


U 


0 




ALTtKNAT I NO 




100 


u 




CODE S".^ i TCHi .>jG 


0 


0 


0 





















ACTIVITY: UTiiEP SPA.mIGH uAiMGUAGL a*<TS Tlj^lE ALlOT^EMT: i 

4c 4: ;;c 4s * a;- 4s « 4: 4^ 'X * ^ * * * ^ * =1= * * 



















4c 


PrllnAKY 


I .'JoTrliio 


FiJK: 


4c 


LA.^IGUAGE OF 


f NSTKUC 


T IU>J: 


* 




MI.-^J/DAY 


PEKCE^4T 






MI'N/DAY 


PEi<CE.>J 


4c 


Fu ACntiK 


11? 


100 




PiUHAKTLY E■^iu 


0 


0 


4c 


TE^^.M TE AChEK 


U 


U 


4* 


PRIMARILY SPA\i 


lb 


IOU 


4c 


KcSOJkCE 


0 


u 




ALTE^<NA fl MG 


0 


0 




TE^CHb.< AIDE 


0 


0 


4c 


CODE SWirCHLMG 


0 


0 




OThEK 


0 


0 


4* 








4c 








4c 









4:4c4c^ 



:4:4c4:4e4:4c*4i4:4s*4i^4c4t4c;i:4s464c4i:<c:Cc*4c4c4:4c4:5;c4=4c-*4=4c4s*4!4:4J4<4J4?*«*4c 



AC:WIFY: MUSIC TIME ALLOTHE*MT: 1 

4c4c4c^,':<s4c4:*;>:4c4c4c4:4c4c4c.-,'c4c*4=4c4c4c4:HC4c45*****=i=**=i=**^=!s** 

















PrllMAKY 


I:NJSTRUC 


TOR: 




LA NGUAGE OF I .>J S TkcC T IG M : 






MIig/OAY 


PEKCtiMT 


* 


MIN/OAY PERCtr^J 


* 


Tc ACHER 


l;> 


lOu 


4c 


PRIMARILY E.'^G 0 0 


4c 


TtAH T^ACiif-.^ 


0 


0 




PR IM.MILY SPAN 0 0 


4c 


KtSUUr . • 


0 


0 




ALTERNATING lb 100 


4c 


TEACHtr - I 


0 


0 


4: 


CODE SWITCHING 0 0 




OTHER 


0 


0 














4c 





5^'4c4c'4e4c4s4c4J4c4Cn' > 4c 4c 4c 4= 4c * 4c 4c4c 4c *4c « «4c 4c 4c 4c Aft 4:4c « * « 4c 4c 4c* 
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ILAiJ(;UAGE JF MATFkIaLS: LA.>JuUA.^E GKuUPS IN^sTRUCTEL: - 

* PARTICIPATIUN * 

MI.M/DAY ?e.<CLf«MT MIN/DAY PERCtNT * 

B<4GLISH .0 0 * bti y ' 100 * 

"r^A.nSH 0 0 * iit 9 LOU * 

horn 9 LOO * riS 9 . LOO * 

10 rUTtKlALS 0 u * 0 0 * 

ivS 9 LOO * 

* LL 9 LOO * 

■4c :;s ^'c X= 4= ^ * * * ^Ji ^: * * * ={c -JC V * 



I 



h^/iJ^Y 

^:Jt ^ ;;r ;;c ^^'J ^1=:^: 4: jN^V;;: '^t i;^ i% ^ ^ -i^ ^ ^ ;;c ^ o^s * :;c V 4= * 4= ^ ❖ * J>: ❖ ^ ❖ * * * * * ^ 



I 
I 



LANGOAGL- uF .-I AT^K I AL:> : - LA.>iGUAu£ GKUUPS INSTRUCieU; 



rf JGL ISH 

aPA.MlSH 
OTh 

wO rjATcKlALS 



I 
I 
I 



/DAY 



gNGLI SH 
Pa.mI SH 
bUTH 

^^0 /XATEKIALS 













PAKT ICIPATIuiJ 






Pcr^^C t .^J T 






MI j/ DAY 


PE-<CEiMT 




0 


0 




Bo 


lij 


lOU 




0 


0 




o^i 


lb 


100 




1-3 


LOO 




lJS 


lb 


lOU 




0 


0 




At 


0 


0 


* 








MS 


15 


100 










LL 


1 5 


100 










T» 1* 














4* -r 






UF piAT-.-^ I AL:>: 




LAixioUAGt GkOUP 


S I i\l ST (DUCTED: 














FART ICIPAT ION 




M IN/DAY 


PtKCE.n 








PtRCtiMT 




0 


U 




riti 


15 


10 0 




15 


LOO 




riE 


15 


100 




0 


0 




bS 


1 5 


100 


* 


0 


0 




Mb 


0 


0 








f 


MS 


15 


100 










LL 


15 


100 


* 








* -f 







l/OAY 

I ^ * 

LANGUAGE UF MATERIALS: LA/iGUAbc GKUUPS INSFKUCTCO: 



cNGL ISH 
SPAiMISH 

IOTm 
0 MATERIALS 



I 













PARTICIPATIU.N 




MIN/DA/ 


pekcent 






f^. IW/DAY 


PERCENT 


















0 


0 




bB 


L5 


LOO 


* 


0 


0 




bt 


Lb 


LOO 




15 


LOO 




bS 


Lb 


LOO 




0 


0 




Ht 


0 


0 










MS 


L5 


100 










LL 


L5 


.00 





I 

( 
c 
c 
c 
c 
c 
( 
(, 
c 
( 
( 
c 

( 
( 
( 
e 
c 
c 



TEACHtK 10 .^UMBhK 



CULLAP.>l'iG ACXLiSo LANGUAGI: ARTS: 

;*s V ^: -•'r =^ ^ ^'c ;{s alt ^ ;ic 

* DAY ' Cdi'U 



sPA'j rs.H 

LA vIo AkTS: 



trjGL I Sm 

LA:\lu Ar<T3: 



IN/ 

OAY 



* TuAM TLACncK U 0 0 0 

* Kc3JU-<CiT L G 33 
« TEACH J '< aTJE u 0 0 0 

* UTncK u U 0 . U 

LANv^UAGl G-<JU?S iNiSFKUCTED ( PAKT I): 



* PkIMAkILY l 
^= Pr<I/.AKILY i>Pi 
^ AL rEK>4A T I nIo 

* CODE 6 w I TCH I 



5P ANJ I L^«\;GUAu.E AK TS : 

MIN/ PA.<TICi PATIJivl Ph^CE\lT 
UAY UF LA^JG AK 1 S JtVOTtJ 
Tu SP>vr4 ISh LA.go AKTS 



ENGL I SH L A.NJG JAC 



Ml.M/ PAKTlCIPATIU.Nl PBKCE 
DAY , OF LANG AKTo DcPuTE 
TU c;-:^GLlSH LA'nIG AKT 



13 
15 
42 
U 
42 
4^ 



^1 

0 
3 9 



* bF 

* BS 

* ME 
^ MS 
=i= LL 



P6 
36 

0 



79 
7^ 

41 

0 
41 
4i 



I 
I 
I 
I 
I 

I 
I 

B 

I 

J 
I 

pBr 

I 



: ^ -.ji i.^t ;;c : 

(..anuJagi 



149 

130 



I 
I 
I 
I 



Attachment XIV, PAGE ic^ 



-:.;c ^'A'^ ^ S". :;c^^ 

^iSTr<^JC rii..'i: 



siGL ^G^ OF i^'A TEK 1 A LS 



'U^L LANo GRLiUPS 
■<fi PkL-SE siTElJ 

M- PKcSci.NiTcU 



^ JiC ^jr * ^= V 4: 4= S": 4^ 4= 4= ^ * 4^ '-i: Aje -It ^ ^ ^ ^ ^ 





tZ 'iu 


L I S. i - 


SPA.nI I SH 


t >JGL I Sm 




L A >jv. 


.\.<rj: 


LAiNG 


AKTb : 


LAMG 


ARTS : 


P f: - 


A 1:4/ 






PbR- 


MINI/ 


PER- 




JAY 




cjAY 


CE JT 


UAY 


Lt vir 


0 


47 


d 3 i: ^iL»L I Sh 


U 


u 




8i 


iu'J 


. G 


0 ^ SP AW I Si t 


^^ 


iOU 


u 


0 




•> 




0 


u 




16 


0 


0 


J ^ .^gJ .-lATcKIALS 


0 




0 


0 






- ^-^^ii '^c 4:^c ^- ^ 4= 4= * 4= ^ ^ ^^-Ir * ^ ^ '-^^ ^ -'fi ^'^ -l- 










LANGJaGc GKJUPS I MS Tf^ 




(PAKT 2) 










AVc.'<AGc PA;<T ICIPAT ION 


AVERAGE 


PART IC IPATIUi 






PEKCtf.NiT OF LANG 


ARTS 


PLUCt JT 


OF LA.>iG 


ARTS 



DEVUTcu TO 
LA AKTS 



SPAiJlSH 



GtVUTED TO 
LANG ARTS 



ENGLISI^ 



5 9 



41 



- -^c :4c :4c - * 4= -is * 4= 4= 4= -^-^ * 4: 4c 4c 4c 4c 4= 4c 4c 




191 



ClluLAPbliu -^CKLiSS .lAJUK Cn.vjrcNT AKtAS: , 











UCTf 0 


( PAKT 1 ) : 


•V 




I ^Jj 




1 

I ^>IST.'<UCTID\ i:vJ tiMGLl SrI: | 








PAXTluIPATlO.N PtKChNT 


A 14/ 


?!\AUC [PATlO.Ni PEkCENT, 








h-iJOK CO JTc.mT Ak^AS 




(JF CONlfin ARtfA 








TaJGHI 1\ 5PA.>II.Sri 








DO 








30 I 


* 










1 








50 




dU 






0 


J 


0 


u f 




MS 




pO 




50 




LL 




:>0 




5u 



^ ^. ^ ..r ..c ^ ^- 

CdLL'-^P J I jG ; , 

* 

* .1 
* 



. ' i ^^i)r< CO.M FEN r Af^EAS : 
^i..vjuLAuc '^KtjUPS I *JS Tin JC I ( P A'< f i ) : 



: 3;: :^ 4c -4c jjc J 



14 
14 
14 
0 
14 
14 



PA'<TIL iPAf IJ.M PEKCENiT ^ilM/ PaRT IC I PaT I UN PEkCE'MT 
i> MI.muK CUMTcnT AKtAS Day JF MI^Uk Ct')\TE-jT AKEA: 
TAUuii r IN SPA^^J^ SH 

4o 
4o 
0 
46 
4^5 



16 
16 

16 
0 
16 
16 



TAUGHT l.M ENbLISH 

64 
54 
54 
0 
54 
5h 



* bS 

* Mc 

- LL 

COLL AP'.5 [ iG a"::kJSS Mjlh CO'iTLNT AriLu TYPc5-: 

4c:{e4:4:^4-'^''.j;^ -.V4:4:4c-:t ^' - 5;c 7- - 5;; :je ;J: ^ 4: 4c 4^ ❖ * * * -V 



LA..loUA.>L GKUUPS I'JSTjnUCTlD (PA^F 1) 



i'.)hr.^UCTI.J'NJ I.J SPANISH: 

?^[\/ PAKTI CI PA F lOM PERCENT 
UAY UF ALL CUiULiU AREAS 
TAUGr F I'M SPAWlSh 



liMST.^UC T Ia'^J IN c'lGLiSH: 

PARTICIPATION PERCENT 
UAY JF ALL CUNTE.mT ARcAS 
TAUGiiF I.NJ E^JbLlSri 



* riE 
^ oS 

* LL 



2 J 

J 
0 
?3 
23 



47 
47 
4/ 
0 
47 
h7 



25 

25 
0 
25 
25 



5)3 
33 
53 
0 
53 
33 



4c*4s<:4f:{c4c4c.-X4c»4«***4i4«***«******.'****4c**4^ 4c* ❖ :Jt « 4^ 2»c 

192 
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LA^MviUAoc GKUUPS INSFkUCTcU (PAf^T 2): * 

AVcKAGE PAKTICiPATlJN AVEkASE P AK T I C I P AT I U-M - 

PEKce>jr OH ;iajuk perCc>jt oh i-iAJjK - 

CJ.jrciNjT Af^tAS TAUGiiT CONFtNT ARtAS TaUbHT ^ 

I >l SPA.^JlSH 1'*^ crMGLISH - 



.VCkAoE ACKuSS 
LL LA>'>ib GKUJPS 

VEkAuE ACKjSS 
l-Sa LA.\G G'<UUP:> 
EPKESF >j TED 



50 



50 



LAvIv^^UAGE GKuUPS 1-jSTkUCTED (PA.<T 2): * 



VEKAGc ACKJbS 
LL LA.vJG GRulJPS 
EPKESE Nif EU 

VEkaGE MCf<ubS 
ESA LA.JG GKHUPS 
EPKEiE^>J FED 



AVci^AGc PArcT EC I PAT i ON 
PE.<CE J r OH ..l >lu-^ 
COS T E ^T A(^EaS TAUGn T 
I .^j iPAj^ISH 



AVEKAGb PARTICIPAriJ 
PERCE.^JT OF MliViUK 

co:>jtlnt akeas taught 
in english 

54 



54 



* 



EKLC 



4: :«c :Jc 4c V ^ * :;c ric :^ ¥ 4= * ^ 

LA.^JGUAGh &r(OJPS INSTRUCTED (PAKT 2): * 

AVEkAGE PAkTICIPATIO'M AVEkaGE PARTICIPATION « 

PErCCENT OF ALL PEkCENT OF ALL ^ 

COMTEi^JT AKEAS TAUGHT CONTE'^JT AREAS TaUGhF * 

l;i SPANISH r>i ErJGLISH * 

JdKAGE ACRu:>S * 

LL LANG GROUPS 47 53 * 

EPkESEi^nITETj * 

\/t:KAG£ ACROSS 

ESA LAWG GROUPS 47 53 

CPRESEiNjTEU . * 

^S- 



COLLAPo 

^ -r- -T- -yr ^ 
* 
-I* 



IMG ACKJSS ALL CLASbKOOMS SUriMlTTtO ( >J ^ 

45 V V ^ * V * j;s * n= 5)5 * 4e ^= * 



Id) : 



6 t: 
iS 

Ll 



LA.nIGUAoE GKuuPS I .NS TKUCTtD l '< 
LANGUAGE Ar<TS: 



AVLkAoI: r^AKTICIPAT IO:m 
PLKCFNT PEr< CLASSKOij*^ 
OF LA:k» Ar<rS OEVilfLO 
FG SPA. J I Sti LA:gG AKTS 



39 
16 

o« 
23 
6i 



AVF'^l-xGL PAKT IC I PAT 
Pt'<CL'^jT PtK (.LASb>i<llUM 
UF LAnIG AkTS JcVUTEO 
r^) F.vlGLIbri LanIG 4r<TS 



7/ 
39 



* ALL L ^ iG .yr<iju'l^^ 

* K t: P r< L' S c r b i'^ 



4d 



lFSA L\'\Iu Gf<uUPS 
;<-Pr<L:>cNlTEn 



76 



2 J 



f ** ->* I' 



{: ilc .^c ^ :;: :!c ^ v -X f,-: ^- :;c a;; 4; ;i 



« -i« -r V -f 



j;^ -Ic ^ - :.'e :;: :^ ^ -}c ^ ^ 



LA JGoAGff GKOUPS L'nS TkUCTcl) I :M 
MI JJJ< CO vlTt.M r AkE ^S: 



JU 



HS 
LL 



aVEKAGE Pak T 1 AT I ON 
PtrKCENT Pt\< CLASSKlJiJ.V 

OF Mi.-iji'^ caNTb^^^T areas 
Taught i-j spawI sn 



28 
19 
30 
11 
3^ 
0 



AyEKAGF aCj^Uj^ 
AlL LA JG GrUlUPS 
f^cP-^E SEig TF J 

aVERaGE aCKC^S 
LESA LANb G.<uUPi 
KEPRcSLiMfEO 



20 



21 



AVERAGE PAkTICIPATIO^J 
PERCcNiT PER ClASSROO.'I 
OF MI-'xlOK CONTENT AREA 
TAUGiiT 14 ENGLISH 



72 
til 
70 
89 
66 
100 



79 



78 



;:e*4c4:4t4:3;::;c«i;:4c:iJ^^* i^;:^^^ 4; 4c ***************** 
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L^N^iJAGt GROUPS INSFRUCFEU IN ^ 
MAJUr< COMFci^JT areas: * 

A\/6RAGF ?AKTICIPATIU:>I AVhKAGE P AR F I C I PA T I lKnI * 

PtRCcn PcK CLASSR3t3iVl PERClfNT PEK CLASbROUM ^ 

OF .v.AJGR COtMTc'>JT AREAS OF rUJOK CGiMTEn ARcAS^^ 

TAUGHF IN SPaMISh TAUGHT ii\ E.>JGLljH * 



LL 



VEkaGE aCRiJSS 
LL LANG GRUJPS 
hPRESE.mFEO 

VuKxvGE aCRUSS 
ESm la Mb bKiJUPS 
? PRESEnTLO 



22 
13 

4? 
22 
43 
2b 



2H 



3d 



7o 
8 1 
53 
7ci 
5 7 
73 



71 



LANGUAGE GRuJPS INSTRUCTED IH 
ALL CQ:>iTE,viT AREAS: 



AVERAGE PARTICIPATiON 
PERCE >iT PtR CLASSROOM 
Or ALL CO:']TE>JT AkEAS 
TAUGHT Ijvj SPA'NISn 



AVERAGE PARTICIPATION 
PERLENf PER CLASSROOt^ 
OF ALL LONTtMT AREAb 
TAUGHT IN ENGLISH 



* 
* 



5E 
GS 
ME 
MS 
LL 



VtKAGE ACRuSS 
LL LANG GkGUPS 
L-PRESEN TEU 

■ VERaGE ACkuSS 
cSA LAiNlG GROUPS 
.cPRESE.aEO 



25 
16 
38 
16 
39 
9 



23 



28 



75 
8A 
62 
8^ 
61 
91 



76 



71 



sic 



ERLC 



. J 9 n 



ATTACHMENT XX 

Patterns of Instruction for Different Program Types 



196 



100:: 

% of Language :: 
Arts devoted jqI 
to Spanish :: 
Language Arts :: 

(LESA^ 

50: 
30^ 
10: 



100- 
90'. 

% of content 80- 
areas taught ; 
in Spanish -j^y 

(LE5A 

60- 



5o;; 




Grade Levels 



— .major content areas 

minor content areas 

combined 



ERIC 



154 



198 




ERIC 



155 

199 



% of content 
areas taught 
in Spanish 

(BS) 



100 
90 
80 
70 
60 
50 
40 
30- 
20- 
10- 




major content areas 
minor content areas 
combined 



ERIC 



155 



200 



lOOJ 



90- 



% of Language 
Arts devoted 
to Spanish 
Language Arts 



8o; 

70: 
60: 
50] 

4o; 

30: 
20- 
10- 




2 

Grade 



3 

Levels 



ERIC 



201 



100^; 

90:' 

% of content SO- 
areas taught - 
in Spanish . -^q- 
CMS) :: 

60:' 




1 2 3 

Grade Levels 



m^jor content areas 
• rninor content areas 
combined 



158 



202 



% of Language 
Arts devoted 
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SEDL/February 1979 



LoU INTERVIEW 

INTRODUCTION 

1. CHIT-CHAT - WEATHER, ETC. 

2. WHY AND WHAT THE STUDY IS ALL ABOUT. 

3. TRYING TO FIND OUT ABOUT YOUR USE OF BILINGUAL 
EDUCATION. 

4. PURPOSE IS TO DESIGN A STAFF DEVELOPMENT PROGRAM. 

5. I'D LIKE TO THANK YOU FOR GIVING ME THE OPPORTUNITY 
TO ASK YOU SOME QUESTIONS ABOUT YOUR TEACHING. 

6. RE: S0D4ETHING ABOUT THE RECORDER. 

7. FOCUS INTERVIEW - SET OF QUESTIONS. 
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LoU INTERVIEW 



NONUSER 



HAVE YOU EVER TAUGHT 



IN THE. PAST? IF SO, WHEN? 



WHY DID YOU STOP? 

IF YES: 

CAN YOU DESCRIBE FOR ME HOW YOU ORGANIZED YOUR USE OF 

WHAT PROBLEMS YOU FOUND? 

WHAT EFFECTS IT APPEARED TO HAVE ON STUDENTSf 

WHEN YOU ASSESS AT THIS POINT IN TIME, WHAT 

SEE AS THE STRENGTHS AND WEAKNESSES? 

ACQUIRING ARE YOU CURRENTLY LOOKING FOR ANY INFORMATION ABOUT 

INFORrWION: 



WHAT KINDS? 



FOR WHAT PURPOSES? 



O/I-II 



HAVE YOU MADE A DECISION TO USE 



IN THE 



FUTURE? 



I/II 



IF SO, WHEN WILL YOU BEGIN USE?'-'' 
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LoU INTERVIEW SEDL 2/79 

CONFIGURATION HUNT 

Spanish Reading 

ARE YOU CURRENTLY TEACHING SPANISH READING? 
(If NO - Ask NONUSER questions.) 
If YES - Ask the following: 

PLEASE DESCRIBE FOR ME THE STRUCTURE OF THE SPANISH READING PROGRAM IN 
YOUR CLASSROOM. 

If needed , ask the following questions to search out minimum criteria: 

1. What materials do you use? Are you using the Spanish version? 

2. Who is it taught to (language classification of students)? 

3. How much time is spent in Spanish reading each day/week? 

4. Is there a period specified in the Daily Schedule? 



ESL 1. Do you have children in your class of limited English-speaking ability? 

2. Do you do anything different in oral English development for these 
children that you would not normally do for monolingual English-speaking 
children of the same age? If YES - proceed; If NO - go to NONUSER. 

3. Do you do this consistently? 

4. Is this something you do frequently (daily? amount of time?)? 

CONTENT 1. Now let's talk about the content areas. Is there any content area (math, 
AREAS science, social studies) that you teach the concepts first in Spanish? 

If YES - proceed; If NO - go to NONUSER. 

2. Single out the area, or one of the areas mentioned, and ask, "Do you 
do this consistently?" 

3. Is this something you do frequently (daily? amount of time?)? 

Minor Content Proceed as in CONTENT AREAS above. 
Areas 

CULTURE 1. Tell me about any kinds of things that you do that might fall in the 

area of CULTURE IN THE CLASSROOM. 

2. To whom is this taught (language classification of the students)? 

3. Do you do this consistently? 

4. Is this something you do frequently (daily? amount of time?)? 
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USER 



ASSESSING/ 
KNOWLEDGE 



ACQUIRING 
INFORMATION 



LoU V 



WHAT DO YOU SEE AS THE STRENGTHS AND WEAKNESSES OF YOUR OWN PROGRAM . 
OF 1 

HAVE YOU MADE ANY ATTEMPT TO DO ANYTHING ABOUT WEAKNESSES? (PROBE THOSE 
THEY MENTIONED SPECIFICALLY.) 

ARE YOU CURRENTLY LOOKING FOR ANY INFORMATION ABOUT 'i 

WHAT KIND? 

FOR WHAT PURPOSES? 

DO YOU WORK WITH OTHER PEOPLE IN YOUR USE OF ^? 



HAVE YOU MADE ANY CHANGES IN YOUR USE OF 
THIS JOINT EFFORT? 

IF YES: 



BASED ON 



1. 
2. 
3. 
4. 

5. 

6. 
7. 



HOW DO YOU WORK TOGETHER? 
HOW OFTEN? 

WHAT DO YOU SEE AS THE EFFECTS OF THIS COLLABORATION? 

Ai^E YOU LOOKING FOR ANY PARTICULAR KIND OF INFORf^TION IN RELATION 
TO THIS COLLABORATION? 

DO YOU TALK WITH OTHERS ABOUT YOUR JOINT EFFORT (collaboration)? 
IF SO, WHAT DO YOU SHARE WITH THEM? 

HAVE YOU ASSESSED, EITHER FORMALLY OR INFORMALLY, HOW YOUR 
COLLABORATION IS WORKING? 

WHAT PLANS DO YOU HAVE FOR WORKING TOGETHER IN THE FUTURE? 

IF YES, ask next question; if NO, proceed to sharing. 
ARE YOU CONSIDERING OR PLANNING TO MAKE MAJOR MODIFICATIONS OR 



REPLACE 



AT THIS TIME? 



SHARING 



DO YOU EVER TALK WITH OTHERS ABOUT 



ASSESSING (HAVE YOU CONSIDERED ANY ALTERNATIVES OR DIFFERENT WAYS OF DOING 
THINGS WITH ?) 

ARE YOU DOING ANY EVALUATING? EITHER FORMALLY OR INFORMALLY, THAT 
WOULD AFFECT YOUR USE OF ? 

HAVE YOU RECEIVED ANY FEEDBACK FROM STUDENTS THAT WOULD AFFECT THE 
WAY YOU'RE TEACHING 1 

WHAT HAVE YOU DONE WITH THE INFORMATION THAT YOU GET? 
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III/IVA/IVB HAVE YOU MADE ANY CHANGES RECENTLY IN HOW YOU USE 
WHAT? 
WHY? 

HOW RECENTLY? 



II/IVA/IVB ARE YOU CONSIDERING MAKING ANY (OTHER) CHANGES? 



PLANNING/ 
STATUS 
REPORTING 



IN LOOKING AHEAD TO LATER THIS YEAR, 

WHAT PLANS DO YOU HAVE IN. RELATION TO YOUR USE OF 



III-V/VI ARE YOU CONSIDERING OR PLANNING TO MAKE MAJOR MODIFICATIONS OR 
REPLACE AT THIS TIME? 
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T.i?VF.T. OF USE RATING .SHEET 



Tape I'. 
Date: 



/ / 



Site: 
I.D. k 



Interviewer: 
Rater: 



User Is 
not doing: 

No information 
in interview: 



Level 


Knowledge 


Acquiring 
Information 


Sharing 


Assessing 


Planning 


Status 
Reporting 


Performing 




Non-Use 


0 


0 


0 


0 


0 


0 

< 


' U 

1 


0 
w 


D.P. A 
Orientation 


I 


I 


I 


I 


I 


I 


T 
i 


T 
1 


D.P. B 

Preparation 


II 


II • 


II 


II 


11 


II 


TT 
ii 


II ■ 


D.P. C 

Mechanical Use 


III 


III 


III 


III 


III 


TTT 
III 


TTT 
Hi 


III 


D.P. D-1 
Routine 


IVA 


IVA 


IVA 


IVA 


IVA 


IVA 


TUA 


IVA 


D.P. D-2 

Refinement 


IVB 


IVB 


TUB 
iVfl 




IVB 


IVB 


IVB 


IVB 


D.P. I 
















V 


Integration 


V 


V 


, V 


V 


V 


V 


V 




D.P. F 
Renewal 


VI 


VI 


VI 


VI 


VI 


VI 


VI 


VI 



ND 
NI 



ND' 
NI 



ND 
NI 



ND 
NI 



ND 
MI 



ND 
NI 



Past User ^. . • Estimated past LoU . 

insufficient , 
The amount of Infonnation in the interview was! for rating 



NI 



The interviewee: 



■-^ 'ntervlewce: 
ERIC 



does not fit 
on the chart 

was very difficult 
to interview 



1 



12 3 4 5 6 7 




very adequate 
2 3' 4 5 6 7 for rating 

fits well 

2 3 4 5 6 / tj^e chart 



was no problem 
to interview 
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QUESTIONNAIRE ON THE 
TEACHING OF ENGLISH AS A SECOND LANGUAGE 



Southwest Educational Development Laboratory 
Division of Bilingual and International Education 
211 East. Seventh Street '^y^.^.. ,1 - 
Austin, Texas 78701 " , , 



-APRIL 1979 





NAME Date • . 

DISTRICT S CHOOL G RADE 

QUESTIONNAIRE ON THE TEACHING OF ENGLISH AS A SECOND LANGUAGE (ESL) 

The purpose of this questionnaire is to obtain information about the teaching of 
English as a Second Language (ESL) in the bilingual classroom. The responses from 
this questionnaire will be used to design inservice education for teachers, and will 
not be used to evaluate teacher knowledge, skills, or attitudes. Thank you for taking 
time to complete this task. 

1. Do you have children in your class of limited English-speaking ability? (Check one 



Yes ^ No If No, go to page , Part A. 

2. Do you do anything different in oral English development for these children that 
you would not normally do for monolingual English-speaking children of the same 
age? (Check one) 

Yes If Yes , answer questions 3-5. 

No If No, go to page , Part A. 

3. How much time is spent on ESL each day (or week)? 

4. Is there a period specified in the daily schedule? 
Yes No 



5. Please circle the statement which most accurately describes your present 
involvement with ESL, for each of the following sets of statements: 



PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 



1.1 I am in the process of trying to learn how to teach ESL with most of my 
personal efforts being directed toward logistics, time, management, 
resource organization, etc. 

1.2 My ESL program is going along satisfactorily with few, is any, problems. 
No changes, or only minor changes, in my use of ESL have been initiated 
or are currently under consideration. 

I AM PRESENTLY OR HAVE BEEN WITHIN THE PAST THREE MONTHS 

1.3 experimenting with some new ways of doing things to see if I can't get 
greater student involvement and achievement. 

1.4 meeting with other teachers on a regular basis for the purpose of increas- 
ing the English language skills of our limited English-speaking students. 
We have already made some changes which we feel will achieve this end. 

1.5 experimenting with some additional, or very different, ways of teaching 
ESL to my limited English-speaking students that I believe will be more 
effective with these children. . . 
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PLEASE READ ALL STATEMENTS CAREFULLY MP CIRCLE ONE: 



2.1 I don't remember doing any formal or informal planning in the past three 
months that is related to my program of ESL. 

I HAVE BEEN WITHIN THE PAST THREE MONTHS OR AM CURRENTLY IN THE PROCESS' OF 

2.2 meeting x^ith other teachers on a regular basis for the purpose of planning 
specific ways to increase student achievement in English language profi- 
ciency. 

2.3 planning some changes in my , own ESL program that I believe will signifi- 
cantly improve the English language proficiency of my students. 

2.4 planning specific activities and/or changes in my ESL program that relate 
primarily to my present use of the resources and personnel we have 
available. 

2.5 planning specific .^nges in my ESL program that relate primarily to 
managerial, organizational, or logistics kinds of problems. 

2.6 planning for increasing student English language skills through greatly 
modifying or replacing our present program of ESL. 



PLEASE READ ALL STATEI-IENTS CAREFULLY AND CIRCLE ONE: 



3.1 I don't remember doing any formal or informal assessment of my ESL program 
within the past three months. 

AT SOME POINT WITHIN THE PAST THREE MONTHS 

3.2 I have assessed my collaborative efforts with others and the impact of my 
collaboration on the English language skills of my limited English-speaking 
students . ~ " 

3.3 I have been assessing the advantages and disadvantages of particular 
means for greatly modifying or replacing my present program of ESL instruc- 
tion for the purpose of improving student achievement. 

3.4 I have done some evaluating (either formally or informally) of ESL pro- 
grams and find that no change, or only minor changes, are needed in my 
program for the immediate future. 

3.5 I have appraised the strengths and/or weaknesses of my ESL program in 
terms of time and management problems and how well the students like it. 

3.6 I have assessed my ESL program and, based on that assessment, I have made 
several minor changes, or a major change j for the purpose of improving 

student achievement. .- 
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 

4.1 I don't remember sharing information about my ESL program with anyone 
during the past three months, 

\WEN I HAVE SHARED INFORMATION WITH SOMEONE ABOUT MY SPANISH READING PROGRAM 
DURING THE PAST THREE MONTHS 

4.2 we have generally talked about ways of reducing time and management 
problems. 

4.3 we have generally discussed ways I have changed my program to improve 
student achievement. 

4.4 we have generally discussed ways I collaborate with others to improve 
student achievement. 

4.5 I have usually described my present program and talked about how well 
satisfied I am with it. 

4.6 We have generally talked about alternatives for improving student achieve- 
ment, that could replace or greatly modify my present program (that would 
improve the English language proficiency of my students). 



PLEi\SE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 

5.1 I feel my present program of ESL instruction has been moving along 
satisfactorily over the past few months and, therefore, am not looking 
for any new information at this time. 

I HAVE BEEN (WITHIN THE PAST THREE MONTHS) , OR CURRENTLY AM, IN THE PROCESS OF 

5.2 seeking information on ways of changing my ESL program to increase the 
English language proficiency of my of students. 

5.3 looking for infoxnnation and materials, for the purpose of increasing 

. student achievement in English language proficiency, which can replace or 
greatly modify our present program of ESL. 

5.4 seeking information and opinions about how to collaborate with others in 
order to increase the English language proficiency of our students. -* 

5.5 looking for information about ways of reducing the amount of time and - 
-work required to teach my present program of ESL. -. .................... ... 
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 

6.1 I know of other means that could be used to replace or greatly modify 
those that we are currently using, which would improve the English 
language proficiency of my students. 

6.2 My knowledge of teaching ESL includes an understanding of the requirements 
for both short and long term activities, and I am able to conduct those 
activities within a minimum of stress. 

6.3 I know how to collaborate with others in order to increase the ESL English 
language proficiency of our students. 

6.4 I know both the cognitive and affective consequences of teaching ESL to 
my students and ways of changing my program in order to increase student 
achievement. 

6.5 I know the day-to-day requirements of teaching ESL and the short-terra 
effects those activities have on my students. 



STOP , DO NOT ANSWER THE QUESTIONS ON PARTS A AND B. 
PART A - NOT TEACHING ENGLISH AS A SECOND LANGUAGE (ESL) 

1. Are you presently (or have been in the past three months) looking for any 
information about ESL? Yes No 

If Yes, what kinds of information have you been seeking and for what purposes? 



-12. Have you made a decision to use ESL in the future? 

Yes No_ . ' 

:r^.:^:i. 'i^f Yes , when will you begin use ? - 

3. Have you taught ESL in the past? v:: * . 

Yes if Yes, go. to iPart C "' ." 7 NO 
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PART B - NOT TEACHING ENGLISH AS A SECOND LANGUAGE BUT TAUGHT IT IN THE PAST 

1. When did > \ teach ESL? [ ' 

2* Why did you stop? ^ ^ 

\ 

3. When you assess ESL at this point in time, what do you see as the strengths and 
weakneisses of ESL, as used in that situation? 

\ 



Based on concepts from the Levels of Use chart and 
Concerns-Based Adoption Model (CBAM) -developed at 
The University of Texas Research and Development 
Center for Teacher Education. 225 
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QUESTIONNAIRE ON THE 
TEACHING OF SPANISH READING 



SOUTHWEST EDUCATIONAL DEVELOPMENT LABORATORY . 
DIVISION OF BILINGUAL A]^D INTERNATIONAL EDUCATION 
- 211 East Seventh Street - ■ 
Austin, Texas 78701 




NAME 



DATE 



DISTRICT 



SCHOOL 



GRADE 



QUESTIONNAIRE ON THE TEACHING OF SPANISH READING 

The purpose of this questionnaire is to obtain information about the teaching of 
Spanish Reading in nhe bilingual classroom. The responses from this questionnaire 
will be used to desij^i^n inservice education for teachers, and will not be used to 
evaluate teacher knowledge, skills, or attitudes* Thank you for taking time to 
complete this task. 

1. • Do you currently teach Spanish Reading in your classroom? (Check one) 



Yes 



If Yes, answer questions 2-6. No 



If No, go to page 4_, Part A . 



X^at materials do you use (please include the language of the materials)? 



What is (are) the language classif ication(s) of the students to whom Spanish 
Reading is taught? . 



4. How much time is spent in Spanish Reading each day (or week)?_ 



5. 
6. 



Is there a period specified in the daily schedule? Yes^ 



No 



Please circle the statement which most accurately describes your present 
involvement with Spanish Reading, for each of the following sets of statements: 



PLEASE READ ALL STATEMOENTS CAREFULLY AND CIRCLE ONE: 



1.1 I am in the process of tryin'g to learn how to teach Spanish Reading with 
most of my personal efforts being directed toward logistics, time, manage- 
ment, resource organization, etc. 

1-2 My Spanish Reading program is going along satisfactorily with few, if any, 
problems. No changes, or only minor changes, in my use of Spanish Read- 
.ing have been initiated or are currently under consideration. 

I AM PRESENTLY OR" HAVE BEEN WITHIN THE PAST THREE MONTHS 

1.3 experimenting with some new ways of doing things to see if I^ can't get 
greater student involvement and achievement.* 

1.4 meeting with other teachers on a regular basis for the purpose of increas- 
ing the Spanish reading achievement of our students. We have already made 

.some changes which we feel will achieve this end. 

1.5 experimenting with some additional, or very different, ways of teaching 
Spanish reading to my Spanish-speaking students that I believe will be 

' more effective with these children. '2^7* 
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 

2.1 I don't remember doing any formal or informal planning in the past three 
months that is related to my program of Spanish reading. 

I HAVE BEEN WITHIN THE PAST THREE MONTHS OR AM CURRENTLY IN THE PROCESS OF 

2.2 meeting with other teachers on a regular basis for the purpose of planning 
specific ways to increase student achievement in Spanish reading. 

2.3 planning some changes in my own Spanish reading program that I believe 
will significantly improve the reading achievement of my students. 

2.4 planning specific activities and/or changes in my Spanish reading program 
that relate primarily to my present use of the resources and personnel we 
have available. 

2.5 planning specific changes in my Spanish reading program that relate 
primarily to managerial, organizational, or logistics kinds of problems. 

2.6 planning for increasing student achievement through greatly modifying 
or replacing our present program of Spanish reading. 



PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 

3.1 I don't remember doing any forinal or informal assessment of my Spanish 
reading program within the past three months. 

AT SOME POINT WITHIN THE PAST THREE MONTHS 

3.2 I have assessed my collaborative efforts with others and the impact of my 
collaboration on Spanish reading achievement- 

3.3 I have been assessing the advantages and disadvantages of particular 
means for greatly modifying or replacing my present program of Spanish 
reading instruction for the purpose of improving student achievement. 

3.4 I have done some evaluating (either formally or infonaally) of Spanish 
reading programs and find that no change, or only minor changes, are 
needed in my program for the immediate future. 

3.5 I have appraised the strengths and/or weaknesses of my Spanish reading 
program in terms of time and management problems and how well the 
students like it. 

3.6 I have assessed my Spanish reading program and, based on that assessment, 
I have made several minor changes, or a major change, for the purpose of 
improving student achievement. . . ^ . 
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' PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 

4.1 I don't remember sharing information about my reading program with anyone 
during the past three months. 

WHEN I HAVE SHARED INFORMATION WITH SOMEONE ABOUT MY SPAMISH READING PROGRAM 
DURING THE PAST THREE MONTHS 

4.2 we have generally talked about ways of reducing time and management 
problems. 

4.3 we have generally discussed ways I have changed my program to improve 
student achievement. 

4.4 we have generally discussed ways I collaborate with others to improve 
student achievement. \ 

4.5 I have usually described my present program and talked about how well 
satisfied I am with it. 

4.6 we have generally talked about alternatives for improving student 
achievement, that could replace or greatly modify my present program 
(that would improve the reading achievement of my students). 



PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: 



5.1 I feel my present program of Spanish reading instruction has been moving 
along satisfactorily over the past few months and, therefore, am not 
looking. for any new information at this time. 

I have' BEEN (WITHIN THE PAST THREE MONTHS), OR CURRENTLY AM. IN THE PROCESS OF 

seeking information on ways of changing my reading program to increase the 
Spanish reading achievement of my students. 

looking for information and materials, for the purpose of increasing 
student achievement in Spanish reading, which can replace or greatly 
modify our present program of Spanish reading instruction. 

seeking information and opinions about how to collaborate with others in 
order to increase the Spanish reading achievement of our students. 

looking for information about ways of reducing the amount of time and 
work required to teach my present program of Spanish reading instruction. 
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PLEASE READ ALL STATEMENTS CAREFULLY AND CIRCLE ONE: [ ^ 

6.1 I know of other means that could be used to replace or greatly modify 
those that we are currently using, which would improve the Spanish reading 
achievement of my students. 

6.2 My knowledge of teaching reading in Spanish includes an understanding of 
the requirements for both short and long term activities, and I am able 
to conduct those activities within a minimum of. stress. 

6.3 I know how to collaborate with others in order to increase the Spanish 
reading achievement of our students. 

I 6.4 I know both the cognitive and affective consequences of teaching reading 
in Spanish to my students and ways of changing my program in order to 
increase student achievement. 

6.5 I know the day-to-day requirements of teaching reading in Spanish and the 
short-term effects those activities have on my children. 



STOP, DO NOT ANSWER THE QUESTIONS ON PARTS A AND B. 



PART A - NOT TEACHING SPANISH. READING 

1. Are you presently (or have been in the past three months) looking for any 
information about Spanish reading? Yes No 

If Yes, what kinds of information have you been seeking and for what purposes? 



2. Have you made a decision to use Spanish reading in the future? 
Yes No 



If Yes, when will you begin use? 

3. Have you taught Spanish reading in the .past? 
Yes If Yes, go to Part C No__ 
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PART B - NOT TEACHING SPANISH READING BUT TAUGHT IT IN THE PAST 
!• When did* you teach Spanish Reading? 



2. did you stopj 



3. I^en you assess Spanish reading at this point in time, what do you see as the 
strengths and weaknesses of Spanish reading, as used in that situation? 
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Based on concepts from the Levels of Use chart and 
Concerns-Based Adoption Model (CB'AM) developed at 
The University of Texas Research and Development 
Center for Teacher Education ^ — 



